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The field of education is ever-evolving and always changing in the
direction of perfection, both in terms of future readiness and
adaptability to the environment and time in which it exists. In essence,
the curriculum serves as a roadmap for carrying out the educational
process in both schools and even colleges. There is no denying that
curriculum implementation in the millennial era requires curriculum to
change to meet the demands of the times. Islam itself strongly
encourages movements for constructive development and change,
believing that these are the keys to advancement and improvement.
This problem served as the foundation for the formation of the research
problem, which is the idea and framework for creating an Islamic
religious education curriculum. Reference-based research—that is,
observation centered on books, journals, or other publications—is the
methodology employed. The study's findings demonstrate the
curriculum's function in a number of areas that are important to
educational activities, such as a) the school in question; b) schools or
madrasas above it; and c¢) the community, which uses graduates. An
eclectic method, or selecting the best of the four techniques listed
below, can be used to build an Islamic religious education curriculum
that fits its unique features. These methods include the following: a)
subject-based methods; b) humanistic methods; c¢) technology
methods; and d) social reconstruction methods. In the meantime, the
Islamic education curriculum development model provides two
alternatives for madrasas, including a competency-based and life
skills-based curriculum development model and an Islamic Religious
Universities competency-based curriculum development model.
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1. INTRODUCTION

For the first time, the word "curriculum" was employed in the context of athletics
(Penney et al., 2009). Curriculum derives its etymology from two Greek words: curere,
which means "place to race," and curir, which means "runner" (Budiyanti et al., 2020;
Fathurrochman et al., 2021). The distance that runners had to travel from the starting
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line to the finish line was hence referred to as the curriculum in ancient Roman
terminology. The curriculum is interpreted differently by educational specialists in the
field of education, but there are also commonalities in these views (Assuncdo Flores,
2005; Schwab, 2013; Young, 2013). The curriculum and attempts to educate students in
line with the desired outcomes are similar in that they are closely linked. The practice
of imparting Islamic knowledge and principles to students worldwide through
instruction, training, and counseling in order to attain peace and perfection in both this
world and the next is known as Islamic religious education (Anwar et al., 2018; Saada
& Magadlah, 2021; Daheri, 2022).

To achieve the goal of the madrasah being a means of cultivating the spirit and
practices of Islamic life, every member of the madrasah must make a commitment to
Islamic Education studies, which include the Qur'an-Hadith, Agqidah-Akhlak,
Jurisprudence, Islamic Cultural History, and the establishment of a religious
environment (Saada & Gross, 2017; Hasanah, 2021; Huda, 2022; Fathurrohman, 2023).
The PAl serves as a catalyst and enhancer for the development of the following qualities:
creativity quotient (CQ), emotional quotient (EQ), intellectual quotient (IQ), and
spiritual quotient (SQ) (Rahman & Shah, 2015; Ismail, 2016; Basid, 2017; Erihadiana
& Ridwan, 2021; Usman & Zainuddin, 2021).

Mubhaimin is a figure who has contributed a lot to Islamic religious education in
Indonesia. This is proven by several activities he has participated in, such as being a
member of the advisory council for islamic education and teaching in east java, being a
consultant and trainer for curriculum development for kindergarten/ra education,
madrasah, and madrasah diniyah, PTAI curriculum development team ditpertais
ministry of religion of the Republic of Indonesia, Islamic Education supervisory trainer
and head of madrasah regional office of the ministry of religion in East Java, consultant
for writing middle school Islamic Education package books at MGMP Islamic
Education Malang municipality and many more (Muhaimin, 2015).

Education is a constantly changing and perfecting field that is continually striving
for perfection in terms of future readiness, environment, and time adaptation (Gilead &
Dishon, 2022). Essentially, the curriculum acts as a guide for completing the educational
process in universities as well as in schools. There is no getting around the fact that
curriculum needs to adapt in the millennial era in order to satisfy the needs of students
(Szymkowiak et al., 2021; Abd Majid & Abd Rahman, 2021). Islam itself, which holds
that these are the keys to progress and betterment, actively supports movements for
positive development and transformation. This issue formed the basis for the research
issue, which is the concept and structure for developing a curriculum for Islamic
religious education.

METHOD

This kind of study is known as literature research or library research, and it involves
a method of gathering information or data through multiple books, which may be books,
magazines, pamphlets, or other documentary materials that aren't specifically related to
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the research topic. A study from libraries, specifically observations centered on
discussions of references found in books, journals, or other publications, is the type of
study that is employed (Fink, 2019; Connaway & Radford, 2021). This is because the
goal of the research was to determine, examine, interpret, and generalize the actuality
of the results of thoughts and ideas written by thinkers and experts. In this case, the
research focused on Muhaimin's opinions regarding the creation of curriculum concepts
and models for Islamic Education in madrasas. Descriptive analysis is the type of study
that is being done, which includes gathering data and compiling, explaining, analyzing,
interpreting, and drawing conclusions from it (Flick, 2015; Baker, 2019; Pandey &
Pandey, 2021).

In this instance, the author outlines the study goals pertaining to the Islamic religious
education curriculum in accordance with Muhaimin. Thus, in order to gather this
information, the author consulted primary and secondary data sources, including books,
research journals, and articles about the creation of the Islamic education curriculum in
accordance with Muhaimin. Two different primary and secondary sources were
employed to gather data for this study.

The act of methodically gathering information from field notes, interviews, and
documentation is known as data analysis. It involves identifying trends, selecting what
information is crucial to study, and drawing conclusions that are simple to comprehend
for both you and other people. The act of methodically gathering information from field
notes, interviews, and documentation, classifying the information, and then
summarizing it in a way that makes sense is known as data analysis. Content analysis is
the type of data analysis used in this study. Research that involves a thorough
examination of the textual or printed information found in the media or any other type
of documentation is called content analysis.

RESULTS AND DISCUSSION
Result
3. 1. Islamic Education Curriculum Development Model

Models are important patterns that are useful as guidelines for carrying out an action.
In curriculum development, a model is a pattern for solving problems or procedures that
cannot be avoided (Yang, 2022). However, the model does not have activity labels in
its design. A model can be a theoretical review of a curriculum process as a whole, or it
can also be a review of one part of the curriculum. If it is related to the curriculum
development model, it is a pattern, an example of a form of curriculum that will become
a reference for the implementation of education and learning.
The term "curriculum" appeared for the first time and was used in the field of sports.
Etymologically, the curriculum comes from Greek, namely curir, which means "runner"
and curere, which means "place to race" (Budiyanti et al., 2020; Fathurrochman et al.,
2021). So the term curriculum in ancient Roman times meant the distance that runners
had to cover from the starting line to the finish line. In the world of education,
educational experts also interpret the curriculum in different interpretations, but in
different interpretations, there are also similarities.
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The similarity is that the curriculum is closely related to efforts to develop students
in accordance with the goals to be achieved. In terms of terminology, many curriculum
terms are put forward by curriculum experts or from SISDIKNAS Law No. 20 of 2003.
Below are some of these definitions:

According to Winecoff, curriculum is defined as a plan developed to support the
teaching and learning process within the direction and guidance of a school, college, or
university and its staff members (Swick et al., 2000). Galen Saylor and William M.
Alexander say that the curriculum is the total sum of a school's efforts to influence
learning, whether in the classroom, on the playground, or out of school. So all school
efforts are to influence children's learning, whether in the classroom, on the school
grounds, or outside the school. The curriculum includes extracurriculars (Taufik &
Firdaus, 2021). Othanel Smith, W.O. Stanley, and J. Harlan Shores view the curriculum
as "a sequence of potential experiences set up in the school for the purpose of
disciplining children and young people in group ways of thinking and acting" (Nisa et
al., 2022). They see the curriculum as a number of experiences that can potentially be
given to children and young people so that they can think and act in accordance with
their society. According to National Education System Law No. 20 of 2003, the
curriculum is a set of plans and arrangements regarding objectives, content, and learning
materials, as well as methods used as guidelines for implementing learning activities to
achieve certain educational goals (El-Yunusi, 2023).

The curriculum, according to the various definitions given above, is the set of
activities that students do both inside and outside of school that have been carefully
planned and regulated with regard to the purpose and subject matter of learning activities
in order to fulfill the institution's educational obligations. Naturally, because it primarily
addresses school-related activities that take place in the classroom and extracurricular
tasks, this definition of a curriculum is still far too limited. Actually, curriculum
nowadays refers to more than just subject areas or lesson modules. From a modern
perspective, the curriculum encompasses all that actually happens during the schooling
process. Every activity that kids engage in while at school, including scouting,
gardening, socializing, interacting with the school setting, working in groups, and so on,
offers learning opportunities. The curriculum includes all information pertaining to
students' educational experience.

3. 2. Foundations of Curriculum Development
Curriculum development is based on the following factors (Banks, 2015; Chiang,
2017; Cuervo-Montoya & Uribe-Garcia, 2017):
1. The goals of national philosophy and education are used as the basis for
formulating institutional goals which in turn become the basis for formulating the
curriculum goals of an educational unit.
2. Social culture and religion that prevails in our society.
3. Student development, which refers to the characteristics of student development.
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4. Environmental conditions, which in a broad sense include the human environment
(interpersonal), the cultural environment including science and technology (cultural),
and the living environment (bioecology), as well as the natural environment.
5. Development needs, which include development needs in the fields of economics,
people's welfare, law, defense and security, and so on.
6. Development of science and technology in accordance with the value system,
humanity, and national culture.

These six factors are interrelated with one another.

3. 3. Principles of Curriculum Development
In curriculum development, there are several principles (Oliver et al., 2008; Tyler,
2013; Grant, 2018), as follows:

1. Goal-Oriented Principles

In developing the curriculum, it is directed at achieving certain goals, which are
based on national education goals. Curriculum objectives are an explanation and
effort to achieve the objectives of a particular educational unit and level. The
curriculum objectives contain aspects of knowledge, attitudes, values, and skills,
which then foster changes in student behavior that include these three aspects and are
related to the aspects contained in the national education objectives.
2. Principles of Relevance

When developing a curriculum that includes objectives, content, and delivery
systems, it must be relevant (in accordance) with the needs and conditions of society
and the level of development of science and technology.
3) Principles of Efficiency and Effectiveness

In developing the curriculum, efficiency must be taken into account in terms of
utilizing funds and time. energy and available resources in order to achieve optimal
results. Likewise, limited room facilities, equipment, and readability resources must
be used appropriately by students in the context of learning, all of which are in order
to increase student effectiveness or success.
4. Flexibility Principle

A flexible curriculum is easily adjusted, changed, supplemented, or reduced based
on the demands and conditions of the local ecosystem and capabilities, so it is not
static and rigid.
5. Principle of Continuity

The parts, aspects, materials, and study materials are arranged sequentially, not
separately, but have a meaningful functional relationship with each other in
accordance with the level of education, structure within the educational unit, and
level of student development, so that with these principles, the flow is clearly visible.
linkages in the curriculum to make it easier for teachers and students to carry out the
learning process.
6. Principle of Balance

Pay attention to the proportional and functional balance between various
programs and sub-programs, between all subjects, and between aspects of behavior
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to be developed. A balance also needs to be struck between theory and practice,
between scientific, social, humanities, and behavioral science elements. With this, it
is hoped that there will be complete and comprehensive integration and mutual
contribution to personal development.
7. Principles of Integration

Integrated planning starts with the problem or topic and ensures consistency
between its elements. This implementation involves all parties, both within the
school environment and at the intersectoral level. It is hoped that with this
integration, a rounded and complete person will be formed. Apart from that,
integration is also implemented in the learning process, both in interactions between
students and teachers and between theory and practice.
8. Quality Principles

Quality education means carrying out quality learning, while quality education is
oriented towards quality educational results. The degree of teacher quality, teaching
and learning activities, and quality equipment and media are determinants of quality
education. Quality educational outcomes are measured based on the criteria of
expected national education goals.

3. 4. Islamic Religious Education

The term education comes from the Greek language, namely pedagogies, which
means guidance given to students (Sarakinioti & Tsatsaroni, 2015). This term was then
translated into English as education, which means development and guidance. In Arabic,
the term education is often translated as "tarbiyah", which means education (Sellami et
al., 2022). Education is a conscious and planned effort to create a learning atmosphere
and learning process so that students are more active in developing their potential to
have religious and spiritual strength, self-control, personality, intelligence, noble
morals, and the skills needed by themselves, society, nation, and state (Ihwan et al.,
2020).

Educational activities must be in accordance with the development of the times,
where we are now in the modern era so that education is required to contribute thoughts,
attitudes, and actions to develop the potential of human civilization towards the harmony
of life desired by religion, nation, and state. What is meant by education in this research
is Islamic religious education. With that, the word Islam in educational terms shows the
attitude of educators in everyday life. To obtain a description of Islamic religious
education, below are several definitions of Islamic religious education. Islamic religious
education is an educational study based on the philosophical teachings of the Islamic
religion based on the Al-Qur'an and the Sunnah (Yasin, 2013; Abdullah, 2022).

The Islamic education system is a unique method and system both in terms of tools
and objectives, so it cannot be denied that there has been extensive interaction between
Islam and various education systems and life systems (Ashaari et al., 2012; Zubairi et
al., 2022). The Islamic education process must refer to the need for an educational
discipline orientation that views humans as subjects and objects of education while also
adhering to human nature (Roslan Mohd Nor, 2014).
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Based on several opinions above, it can be concluded that Islamic religious education
is a process of physical and spiritual guidance through a learning process that cannot be

separated from learning media based on the basic teachings of the Islamic religion and

is carried out consciously to develop students' abilities and make them human beings
who have good morals.

The basics of learning Islamic religious education are as follows:

1.

Al-Qur'an Karim is the word of Allah SWT, which was revealed to the Prophet
Muhammad SAW for all mankind. The Qur'an is complete guidance, a guide for
mankind that covers aspects of human life and is universal. If you look at the
whole and the persuasiveness of the Qur'an in guiding humanity, Therefore, the
implementation of Islamic education must always refer to the sources contained
in the Qur'an. Hadith literally means news. Figh scholars define hadith as "all the
actions, words, and agreements of the Prophet Muhammad SAW that are related
to law". Hadith is the second source of Islamic teachings; besides that, there are
also many hadiths that instruct Muslims to follow the source of Islamic teachings,
which comes from the prophet Muhammad SAW.

Ijtihad linguistically comes from the word Jahada. This word means ability (al-
Wus'u), strength (al-Taqah), and weight (al-Masyaqqah). Ijtihad is an effort with
all the ability of a mujtahid to explore Sharia law based on detailed references,
namely the Qur'an and hadith. Ijtihad can also be referred to as the process of
extracting Sharia law from detailed propositions, namely the Al-Qur'an, Hadith,
Ijma', Qiyas, and other propositions. The basis for allowing ijtihad is the
propositions in the Qur'an, either through clear statements or based on signals.

The function of Islamic Religious Education (Taufik, 2020; Tsoraya et al., 2022) can
be formulated as follows:

a) Development, namely increasing students' faith and devotion to Allah, which is

instilled within the scope of family education.

b) Teaching, namely to convey functional religious knowledge.

¢) Adjustment, namely adapting oneself to the environment, both the physical
environment and the social environment and being able to socialize with one's
environment in accordance with Islamic teachings.

d) Habituation, namely training students to always practice Islamic teachings, carry
out worship and do good deeds

The scope of Islamic religious education that is generally implemented in schools is
(Lafrarchi, 2020; Suhayib Ansyari, 2023):
a. Teaching the Koran

Al-Quran teaching is teaching that aims to enable students to read the Al-Quran

and understand the meaning of the content contained in each verse of the Al-Quran.

However, in practice, only certain verses are included in Islamic religious education
materials, which are adjusted to the level of education.
b. Teaching Al-Hadith
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Al-Hadith teaching is teaching that aims to enable students to read Al-Hadith and
understand the meaning of the content contained in Al-Hadith. However, in practice,
only certain hadiths are included in Islamic religious education materials, which are
adjusted to the level of education.

c. Teaching of faith (Aqidah)

Figh teaching is teaching whose content is to convey material about all forms of
Islamic law that are based on the Quran, Sunnah, and other Islamic propositions. The
aim of this teaching is for students to know and understand Islamic laws and
implement them in their daily lives. -day.

f. Teaching Islamic History and Culture

The aim of teaching Islamic history is so that students can learn about the growth

and development of the Islamic religion from its beginnings through time.

3. 5. Islamic Education Curriculum Development

From the definition of the curriculum, it can be understood that the development of
the Islamic Religious Education curriculum can be interpreted as (Hayani, 2018;
Suparjo et al., 2021) (1) activities to produce a Islamic Education curriculum, (2) a
process that links one component to another to produce a better Islamic Education
curriculum, and (3) preparation activities (design), implementation, assessment, and
improvement of the Islamic Education curriculum.

In historical reality, the development of the Islamic Education curriculum apparently
experienced a paradigm shift, although in certain respects the previous paradigm is still
maintained today (Scott-Baumann & Cheruvallil-Contractor, 2015; Sahin, 2018). This
is observed in the following phenomena: (1) Changes from the emphasis on
memorization and memory of texts from Islamic teachings and spiritual mental
discipline as influenced by the Middle East to understanding goals The meaning and
motivation of the Muslim religion to achieve Islamic Education learning goals, (2)
Changes from textual, normative, and abstract ways of thinking to historical, empirical,
and contextual ways of thinking in understanding and explaining the teachings and
values of the Islamic religion; (3) Changes from an emphasis on the product or outcome
of Islamic religious thought rather than its predecessor on the process and methodology
to produce this product; (4) Change from the Islamic Education curriculum development
pattern, which only relies on experts in selecting and compiling Islamic Education
curriculum content, towards a broad involvement of experts, teachers, students, and the
community to identify Islamic Education objectives and ways to achieve them.

Current conditions and trends that will occur in the future require preparation from
the younger generation and students who have multidimensional competencies.
Referring to these things, curriculum development must be able to anticipate all the
problems faced now and in the future (Facer & Sandford, 2010; Purwanto et al., 2023).
Curriculum development is not only a variety of abstractions that often dominate
curriculum writing but also prepares various examples and alternatives for action, which
are the inspiration for several ideas and other adjustments that are considered important.
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3. 6. Curriculum Development Components
In this broad sense, the Principal of a School or Madrasah needs to understand and
criticize the components that need to be considered in curriculum development, in the
sense of the need to continuously explore basic questions and try to find alternative
answers regarding the things contained in each component (Anderson & Rogan, 2011;
Schneiderhan et al., 2019) as in the following:
a. Basic Components

Educator Component

Material Components

Level Components

Delivery System Components

Evaluation System

Student components

Components of the implementation process

Output components

Curriculum Organization Components

Guidance and counseling component

School Administration
. Components of Education Costs

Environmental Components

S oo ao o

—

55 FT

3. 7. Islamic Education curriculum development process
Someone developing an Islamic education curriculum starts with curriculum
planning activities. In preparing this plan, ideas are preceded by ideas that will be
outlined and developed in the program (Mahfud, 2019).
a. The vision proclaimed. Vision is a statement of ideas or hopes, namely a statement
about the ideals/hopes that an educational institution wants to achieve in the long
term.
b. Stakeholder needs (students, community, graduate users) and the need for further
study.
c. Results of previous curriculum evaluations and the demands of developments in
science and technology and the times.
d. Views of experts with various backgrounds.
e. The trend of the globalization era, which requires someone to have a lifelong
learning ethos, social, economic, political, cultural and technological.

These five ideas are then combined in such a way as to be developed in a program or
curriculum as a document which, among other things, contains: information and the type
of document that will be produced, the format of the syllabus, and the curriculum
components that must be developed. What is stated in the document is then developed
and socialized in the implementation process, which can be in the form of curriculum
development in the form of learning resource units. The learning process in class or
outside the classroom, as well as evaluation of learning so that the level of efficiency
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and effectiveness is known. From this evaluation, feedback will be obtained to be used
in improving the next curriculum. Thus, the curriculum development process requires
continuous evaluation, starting from planning, implementation to the evaluation itself.
Therefore, Islamic Education curriculum development needs to be carried out
continuously in order to respond and anticipate existing developments and demands
without having to wait for a change in the minister of national education or minister of
religion. Moreover, this society has entered the era of globalization both in the fields of
science and technology and social politics, culture and ethics. This will have
implications for many educational problems that must be addressed immediately,
without having to wait for a decision from above.

3. 8. Curriculum Development Approach
Approaches that can be used in curriculum development are the academic subject
approach, the humanistic approach, the technological approach, and the social
reconstruction approach (Sadlo & Richardson, 2003; Tawil & Harley, 2004; Bailey &
O’Keefe, 2013; Romiszowski, 2016). Islamic education curriculum development can
use an eclectic approach; that is, you can choose the best of the four approaches
according to their characteristics. Judging from the typologies of Islamic educational
philosophy as previously described, the perennial Salafi essentialist and madhabi
perennial essentialist typologies tend to use an academic subject approach and, in some
cases, are more oriented towards a technological approach and a humanistic approach.
Modernist typology is more oriented towards a humanistic approach, while social
reconstruction typology is more oriented towards a social reconstruction approach.
a. Academic Subject Approach
Each science has a certain systematization that is different from the
systematization of other sciences. Academic subject curriculum development is
carried out by first determining the subjects. what subjects students must study,
which are necessary for (preparation for) the development of scientific disciplines
(Sadlo & Richardson, 2003).
b. Humanistic Approach
The humanistic approach in curriculum development starts from the idea of
"humanizing humans". Creating a context that will provide opportunities for humans
to become more human, to enhance human dignity is the basis of philosophy, the
basis of theory, the basis for evaluation, and the basis for developing educational
programs (Bailey & O’Keefe, 2013).
c. Technological Approach
The technological approach and compiling a curriculum or educational program
is the opposite of analyzing the competencies needed to carry out certain tasks
(Romiszowski, 2016). A technological approach can be used for Islamic Education
learning which emphasizes know how or how to carry out certain tasks. For example:
how to perform prayers, Hajj, fasting, zakat, shrouding corpses, funeral prayers, etc.
Not all Islamic Education learning can be approached technologically, for example:
how to form students' awareness of faith in Allah SWT, His angels, His books, His
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Messenger, the last day and destiny. An example of the application and learning of
Islamic Education, especially in the figh sub-subject, the message that will be
presented and learned by students is the issue of prayer.

d. Social Reconstruction Approach

The social reconstruction approach in preparing curriculum/skills education
programs starts from the problems faced in society (Tawil & Harley, 2004).
Henceforth, by using science and technology and working cooperatively and
collaboratively, solutions will be sought towards the formation of a better society.
As explained, the social reconstruction curriculum, apart from emphasizing the
content of learning or education, also emphasizes the process or education and
learning experiences. The social reconstruction approach assumes that humans are
social creatures who in their lives always need other humans, always live together,
provide interaction and work together. It is through living together and working
together that humans can live, develop and be able to meet life's needs and solve the
various problems they face. The task of education is primarily to help students
become adequate and then be able to take responsibility for the development of
society. The Islamic Education learning model has an insight into social
reconstruction of society:

Students enter society based on the internalization of Islamic teachings and
values, which means that every step and stage of activities to be carried out in society
is always based on a sacred intention to uphold the fundamental teachings and values
of Islam as stated in them. and contained in the Al-Qur'an and sunnah/hadith of
Rasululloh SAW and trying to (re)build society on the basis of commitment, loyalty
and dedication as actors towards the teachings and values of Islam.

4. CONCLUSION

A variety of contexts that are crucial to educational activities are served by the
curriculum: a) the school in question; b) schools or madrasas above it; and ¢) the community,
that employs graduates. An Islamic religious education curriculum can be created using an
eclectic approach, which entails choosing the best four strategies from the list below to suit
its particular characteristics. These techniques consist of the following: Subject-based
methods, humanistic methods, technological methods, and social reconstruction methods are
the four categories of methods. A competency-based and life skills-based curriculum
development model and an Islamic Religious University competency-based curriculum
development model are two possibilities for madrasas offered by the Islamic education
curriculum development model in the interim.

REFERENCES

Abdullah, M. A. (2022). Islamic Religious Education Based on Religious Intersubjectivity:
Philosophical Perspectives and Phenomenology of Religion. Jurnal Pendidikan
Agama Islam, 19(1), 141-164. https://doi.org/10.14421/jpai.2022.191-11

Abd Majid, F., & Abd Rahman, S. B. (2021). Preparing higher education ESL educators for
the 21st century: Relevant teaching strategies for the millennials. Teaching and




66 Hasriadi et al., Islamic Religious Education Curriculum ...

learning of english in the 21st century: Perspectives and practices from South East
Asia, 30-42.

Anderson, T. R., & Rogan, J. M. (2011). Bridging the educational research-teaching practice
gap: Curriculum development, Part 1: Components of the curriculum and influences
on the process of curriculum design. Biochemistry and molecular biology
education, 39(1), 68-76. https://doi.org/10.1002/bmb.20470

Ashaari, M. F., Ismail, Z., Puteh, A., Samsudin, M. A., Ismail, M., Kawangit, R., ... & Ramzi,
M. L. (2012). An assessment of teaching and learning methodology in Islamic
studies. Procedia-Social and Behavioral Sciences, 59, 618-626.
https://doi.org/10.1016/j.sbspro.2012.09.322

Anwar, C., Saregar, A., Hasanah, U., & Widayanti, W. (2018). The effectiveness of islamic
religious education in the universities: The effects on the students' characters in the
era of industry 4.0. Tadris: Jurnal Keguruan Dan Ilmu Tarbiyah, 3(1), 77-87.
http://dx.doi.org/10.24042/tadris.v3i1.2162

Assuncao Flores, M. (2005). Teachers' views on recent curriculum changes: Tensions and
challenges. Curriculum Jjournal, 16(3), 401-413.
https://doi.org/10.1080/09585170500256479

Bailey, C. L., & O’Keefe, A. L. (2013). Group counseling curriculum: A developmental
humanistic approach. VISTAS Online. American Counseling Association.

Baker, R. K. (2019). Introduction to library research in French literature. Routledge.

Banks, J. A. (2015). Cultural diversity and education: Foundations, curriculum, and
teaching. Routledge.

Basid, A. (2017). Innovation of islamic education (pai) based on multiple
intelligences. Didaktika Religia, 5(2), 325-344.
https://doi.org/10.30762/didaktika.v512.864

Budiyanti, N., Aziz, A. A., Palah, P., & Mansyur, A. S. (2020). The Formulation of the Goal
of Insan Kamil as a Basis for the Development of Islamic Education
Curriculum. IJECA (International Journal of Education and Curriculum
Application), 3(2), 81-90. https://doi.org/10.31764/ijeca.v3i2.2252

Chiang, H. M. (2017). Foundations and development of curriculum. Curricula for teaching
students with autism spectrum disorder, 1-19. https://doi.org/10.1007/978-3-319-
69983-7 1

Connaway, L. S., & Radford, M. L. (2021). Research methods in library and information
science. Bloomsbury Publishing USA.

Cuervo-Montoya, E., & Uribe-Garcia, J. A. (2021). The Philosophical, Anthropological, and
Pedagogical Foundations of Curriculum as a Formative Process. In Oxford Research
Encyclopedia of Education.
https://doi.org/10.1093/acrefore/9780190264093.013.1427

Daheri, M. (2022). Religious Moderation, Inclusive, and Global Citizenship as New
Directions for Islamic Religious Education in Madrasah. Nazhruna: Jurnal
Pendidikan Islam, 5(1), 64-77. https://doi.org/10.31538/nzh.v5i1.1853

El-Yunusi, M. Y. M. (2023). Eksistensi Kurikulum Pesantren sebagai Sub Sistem
Pendidikan Nasional (Konteks Kasus Pondok Modern Gontor Ponorogo). Jurnal
Kependidikan Islam, 13(1), 30-43. https://doi.org/10.15642/jkpi.2023.13.1.30-43

Erihadiana, M., & Ridwan, A. H. (2021). Spiritual Intelligence of Islamic Education
Concepts. In 5th Asian Education Symposium 2020 (AES 2020) (pp. 149-152).
Atlantis Press. https://doi.org/10.2991/assehr.k.210715.031

Facer, K., & Sandford, R. (2010). The next 25 years?: future scenarios and future directions
for education and technology. Journal of computer assisted learning, 26(1), 74-93.
https://doi.org/10.1111/].1365-2729.2009.00337.x




TORER- Indonesian dournal of Research and Educetional Review

Volume 2, No 4, 2023, pp 55-69 67

Fathurrochman, I., Danim, S., Ab, S. A., Kurniah, N., & Ristianti, D. H. (2021). Theoretical
review of the implementation Islamic boarding school curriculum management in
Indonesia. International Journal of Education Research and Development, 1(1), 1-
15.

Fathurrohman, R., Arif, M., & Sirait, S. (2023). Concept and Implementation of Islamic
Education in Islamic Education Institutions in Indonesia. DAYAH: Journal of Islamic
Education, 6(1).

Fink, A. (2019). Conducting research literature reviews: From the internet to paper. Sage
publications.

Flick, U. (2015). Introducing research methodology: A beginner's guide to doing a research
project. Sage.

Gilead, T., & Dishon, G. (2022). Rethinking future uncertainty in the shadow of COVID 19:
Education, change, complexity and adaptability. Educational Philosophy and
Theory, 54(6), 822-833. https://doi.org/10.1080/00131857.2021.1920395

Grant, J. (2018). Principles of curriculum design. Understanding medical education:
Evidence, theory, and practice, 71-88. https://doi.org/10.1002/9781119373780.ch5

Hasanah, N. (2021). The Role of Madrasah Ibtidaiyah in Building Student Characters in The
Era Of The 4.0 Industrial Revolution. Nazhruna: Jurnal Pendidikan Islam, 4(2),
310-319. https://doi.org/10.31538/nzh.v4i2.1304

Hayani, A. (2018). Developing Curriculum of the Department of Islamic Religious
Education TAIN Lhokseumawe Aceh. Sunan Kalijaga International Journal on
Islamic Educational Research, 2(1), 146-166.

Huda, M. (2022). Implementation of Scientific Approach In Islamic Education
Learning. Edukasi Islami: Jurnal Pendidikan Islam, 11(03).
http://dx.doi.org/10.30868/ei.v11103.4392

Ikhwan, A., Farid, M., Rohmad, A., & Syam, A. R. (2020). Revitalization of Islamic
Education Teachers in the Development of Student Personality. In /st Borobudur
International Symposium on Humanities, Economics and Social Sciences (BIS-HESS
2019) (pp. 162-165). Atlantis Press.

Ismail, 1. (2016). Character education based on religious values: an Islamic
perspective. Ta'dib: Jurnal Pendidikan Islam, 21(1), 41-58.
https://doi.org/10.19109/td.v21i1.744

Lafrarchi, N. (2020). Assessing islamic religious education curriculum in flemish public
secondary schools. Religions, 11(3), 110. https://doi.org/10.3390/rel11030110

Mahfud, C. (2019). Evaluation of islamic education curriculum policy in
Indonesia. Premiere  Educandum:  Jurnal  Pendidikan = Dasar  Dan
Pembelajaran, 9(1), 34-43.

Muhaimin, M. A. (2015). Manajemen Pendidikan (Aplikasinya dalam Penyusunan Rencana
Pengembangan Sekolah/Madrasah). Prenada Media.

Nisa, S. H., Ahmad, D. S. W., Wulandari, R., & Febrian, M. F. (2022). Pengembangan
Sistem E-Elearning Berbasis Kurikulum Tingkat Satuan Pendidikan Di SMAN 1
Talawi. Jurnal  Informatika  dan  Teknologi  Pendidikan, 2(2),  56-63.
https://doi.org/10.25008/jitp.v2i2.36

Oliver, R., Kersten, H., Vinkka-Puhakka, H., Alpasan, G., Bearn, D., Cema, L., ... & White,
D. (2008). Curriculum structure: principles and strategy. European Journal of Dental
Education, 12, 74-84. https://doi.org/10.1111/].1600-0579.2007.00482.x

Pandey, P., & Pandey, M. M. (2021). Research methodology tools and techniques. Bridge
Center.

Penney, D., Brooker, R., Hay, P., & Gillespie, L. (2009). Curriculum, pedagogy and
assessment: Three message systems of schooling and dimensions of quality physical




68 Hasriadi et al., Islamic Religious Education Curriculum ...

education. Sport, education and society, 14(4), 421-442.
https://doi.org/10.1080/13573320903217125

Purwanto, M. B., Hartono, R., & Wahyuni, S. (2023). Essential Skills Challenges for the
21st Century Graduates: Creating A Generation of High-Level Competence in The
Industrial Revolution 4.0 Era. Asian Journal of Applied Education (AJAE), 2(3),
279-292. https://doi.org/10.55927/ajae.v2i3.3972

Rahman, Z. A., & Shah, I. M. (2015). Measuring Islamic spiritual intelligence. Procedia
Economics and  Finance, 31, 134-139. https://doi.org/10.1016/S2212-
5671(15)01140-5

Romiszowski, A. J. (2016). Designing instructional systems: Decision making in course
planning and curriculum design. Routledge.

Roslan Mohd Nor, M., & Malim, M. (2014). Revisiting Islamic education: the case of
Indonesia. Journal for Multicultural Education, 8(4), 261-276.
https://doi.org/10.1108/JIME-05-2014-0019

Saada, N., & Gross, Z. (2017). Islamic education and the challenge of democratic
citizenship: A critical perspective. Discourse: Studies in the Cultural Politics of
Education, 38(6), 807-822. https://doi.org/10.1080/01596306.2016.1191011

Saada, N., & Magadlah, H. (2021). The meanings and possible implications of critical
Islamic religious education. British Journal of Religious Education, 43(2), 206-217.
https://doi.org/10.1080/01416200.2020.1785844

Sadlo, G., & Richardson, J. T. (2003). Approaches to studying and perceptions of the
academic environment in students following problem-based and subject-based
curricula. Higher Education Research & Development, 22(3), 253-274.

Sahin, A. (2018). Critical issues in Islamic education studies: Rethinking Islamic and
Western liberal secular values of education. Religions, 9(11), 335.

Sarakinioti, A., & Tsatsaroni, A. (2015). European education policy initiatives and teacher
education curriculum reforms in Greece. Education Inquiry, 6(3), 28421.
https://doi.org/10.3402/edui.v6.28421

Schneiderhan, J., Guetterman, T. C., & Dobson, M. L. (2019). Curriculum development: a
how to  primer. Family  Medicine  and  Community  Health, 7(2).
https://doi.org/10.1136/fmch-2018-000046

Schwab, J. J. (2013). The practical 4: Something for curriculum professors to do.
In Transforming curriculum for a culturally diverse society (pp. 89-117). Routledge.
https://doi.org/10.4324/9781315045634-7

Scott-Baumann, A., & Cheruvallil-Contractor, S. (2015). Islamic education in Britain: New
pluralist paradigms. Bloomsbury Publishing.

Sellami, A. L., Sawalhi, R., Romanowski, M. H., & Amatullah, T. (2022). Definitions of
educational leadership—Arab educators’ perspectives. International Journal of
Leadership in Education, 25(5), 767-786.
https://doi.org/10.1080/13603124.2019.1690701

Suhayib, & Ansyari, M. F. (2023). Design of Islamic Religious Education: Purposes,
alignment of curriculum components and contexts. British Journal of Religious
Education, 1-12. https://doi.org/10.1080/01416200.2023.2220940

Suparjo, S., Hanif, M., & Senja, D. 1. (2021). Developing Islamic science based integrated
teaching materials for Islamic religious education in Islamic high schools. Pegem
Journal of Education and Instruction, 11(4), 282-289.

Swick, K. J., Winecoff, L., Nesbit, B., Kemper, R., Rowls, M., Freeman, N. K., ... & Kent,
L. B. (2000). Service Learning and Character Education: Walking the Talk. Linking
Learning with Life.




TORER- Indonesian dournal of Research and Educetional Review

Volume 2, No 4, 2023, pp 55-69 69

Szymkowiak, A., Melovi¢, B., Dabi¢, M., Jeganathan, K., & Kundi, G. S. (2021).
Information technology and Gen Z: The role of teachers, the internet, and technology
in the education of young people. Technology in Society, 65, 101565.
https://doi.org/10.1016/].techsoc.2021.101565

Tawil, S., & Harley, A. (2004). Education and identity-based conflict: Assessing curriculum
policy for social and civic reconstruction. Education, conflict and social cohesion, 9.

Taufik, M. (2020). Strategic role of Islamic religious education in strengthening character
education in the era of industrial revolution 4.0. Jurnal llmiah Islam Futura, 20(1),
86-104. http://dx.doi.org/10.22373/jiif.v2011.5797

Taufik, M., & Firdaus, E. (2021). Saylor, Alexander and Lewis’s Curriculum Development
Model for Islamic Education in Schools. Islamic Research, 4(2), 91-98.
https://doi.org/10.47076/jkpis.v4i2.77

Tsoraya, N. D., Primalaini, O., & Asbari, M. (2022). The role of Islamic religious education
on The development youths’ attitudes. Journal of Information Systems and
Management (JISMA), 1(1), 12-18.

Tyler, R. W. (2013). Basic principles of curriculum and instruction. University of Chicago
press.

Usman, M., & Zainuddin, M. (2021). The Exemplary Approach of Islamic Religious
Education Teachers in Fostering Emotional Spiritual Quotient. AL-ISHLAH: Jurnal
Pendidikan, 13(3), 2621-2630. https://doi.org/10.35445/alishlah.v13i3.644

Yang, W. (2022). Artificial Intelligence education for young children: Why, what, and how
in curriculum design and implementation. Computers and Education: Artificial
Intelligence, 3, 100061. https://doi.org/10.1016/j.caeai.2022.100061

Yasin, R. F. B. F., & Jani, M. S. (2013). Islamic education: The philosophy, aim, and main
features. International Journal of Education and Research, 1(10), 1-18.

Young, M. (2013). Overcoming the crisis in curriculum theory: A knowledge-based
approach. Journal of curriculum studies, 45(2), 101-118.
https://doi.org/10.1080/00220272.2013.764505

Zubairi, Z., Nurdin, N., & Solihin, R. (2022). Islamic Education in the Industrial Revolution
4.0. Scaffolding: Jurnal Pendidikan Islam dan Multikulturalisme, 4(3), 359-371.
https://doi.org/10.37680/scaffolding.v4i3.2118




