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 The aim of this paper is to provide an understanding to everyone that it is 
necessary to know the development of curriculum reform in Indonesia, 
especially in the case of using English in the current era of globalization. This 
can be seen from the history of curriculum development in Indonesia, until the 
importance of using English language education in global competition. This 
writing is made in the form of a study of documents and literature whose 
understanding of knowledge is used as analysis. In view of this, Indonesia can 
learn from other countries that have succeeded in reforming and developing 
English curriculum while taking into account the uniqueness of its own 
context. 
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1. INTRODUCTION 

The curriculum is the planned interaction of pupils with instructional content, 
material, resources, and processes for evaluating the attainment of educational objectives. In 
other definition, a curriculum is the total learning experience provided by a school (Henzi et 
al., 2007; Walsh et al., 2006). It includes the contents of courses (the syllabus), the method 
employed (strategies), and other aspects, like norms and values, which relate to the way the 
school is organized. 

Indonesia curriculum changes every decade (Setiawan, 2020; Ekawati, 2016). This 
is caused by many factors such as the changes of society needs, the new insight of teaching 
learning process, political issues, development of industry and technology. The main aim of 
this change is as to improve the quality of teaching-learning process and learning design at 
school. According to some experts, the curriculum changes from time to time, both in 
Indonesia and in other countries, because the needs of people who every year are always 
evolving and the demands of the times are likely to change. Curriculum development is 
considered as a determinant of the future of the nation (Ekawati, 2016). Therefore, a good 
curriculum will be expected to be implemented in Indonesia that will produce the nation‟s 
future bright child with implications for the progress of the notion. 
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To sustain its future competitive employment both at national and international level, 

Indonesia Government needs to invest more in its human resources (Poedjiastutie et al., 
2018; Debrah et al., 2000). Therefore, education is the critical aspect to prepare highly 
educated and well-trained human resources for an innovation driven global competitiveness. 
More specifically, one of the indicator of qualified human resources for nowadays global 
competition is the citizens’ possession of high level of language of networking that is 
English. 

Learning English in the digital native era currently occupies a very important position 
in the world of education in Indonesia (Lamb & Coleman, 2008; Mappiasse & Sihes, 2014). 
Through learning English, it is hoped that it will produce Indonesian individuals who are 
able to communicate in international languages with various nations in the world.  Mastery 
of English in Indonesia is very much needed in order to open horizons for the Indonesian 
people to absorb the development of science and technology from other countries (Sholah, 
2021; Hill & Thee, 1998). Learning English in Indonesia still faces various problems.  This 
is evident from the results of several studies and reports which show that students' English 
mastery in Indonesia is generally still low. Furthermore, mastery of English after basic 
education in Indonesia is not successful compared to neighboring countries, such as 
Malaysia and Singapore. The failure to master English is influenced by non-linguistic 
factors, such as environment, culture, economy, family background, educational facilities, 
student attitudes, and parents (Sukamerta, 2013). 
 
2. METHOD 

This study is carried out literature study (Research Library) that uses journals and 
other literature as the primary means of generating the arguments in this paper (Fidel, 2008). 
The first is about Historical national education curriculum in Indonesia which will be 
analyzed through journal, and some articles.  All articles can be accessed online that discuss 
about curriculum. In addition, an analysis of the implementation english curriculum is 
carried out. All relevant related documents can accessed through articles as well as online 
news. Furthermore, Language Teaching Development toward the Global Competitiveness 
also analyzed through document studies, in order to get an explanation related to the topics, 
the author also analyze related the documents.  
 
3. DISCUSSION 
3.1. Historical National Educational Curriculum in Indonesia 

This section of this part provides evidences that Indonesia was hardly reached its 
own educational curriculum. This history of Indonesian national curriculum implies that the 
concept of student-centred learning as the characteristics of teaching for empowerment is 
hardly heard. 

Indonesia had already changed its national curriculum several times. These changes 
were made in response to the needs and challenges in each period. It was in 1537 that 
education activity in Indonesia formally began as Portugal occupied the country. Under 
Portugal’s colonials, education policy had already began even though it was implemented 
locally, i.e. the school was only built the centre of the colony such as in Ambon, eastern part 
of Indonesia (Aziz, 2008). Later on, education activity that was run throughout the country 
began in 1900. In this era of education, the schooling operation was connected to ethical 
policy when the Dutch occupied Indonesia. But the goal of education policy under the 
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Dutch’s occupation was not different from that before. It was just to secure economic interest 
of the colonial-no educational at all. 

After the independence of the country, the government especially Indonesian 
Ministry of Education concerned with curriculum. During the early birth of the national 
curriculum, there were some reforms. Curriculum reform began soon after Indonesia gained 
independence. The first was the 1947 curriculum which was implemented in 1950s. The 
curriculum was still continued by the Dutch and Pancasila was introduced to the students as 
the main basis of national education (Mukminin et al., 2019). The curriculum 1947 
emphasized on personality, national character building and course content which related to 
everyday life. Students in this curriculum era were treated as objects where teachers were 
centrally source of learning.  

In the beginning era of President Soeharto, the government set up the 1968 
curriculum. This 1968 curriculum concentrated on the promotion of cognitive aspect and 
thinking skill among the students. Here, the foreign language was introduced. The 
government revised the curriculum again in 1975 and called it as the 1975 curriculum. This 
curriculum was designed based on the strategy called management by objective. Here, the 
learning objective was defined as the central of the curriculum development for the students 
to achieve. It covered detail points of learning activity like general and specific instructional 
objectives, learning material, teaching media, and learning evaluation. Teachers-centred 
learning was mostly employed in its implementation shown from how the teachers 
constructed their general and specific instructional objectives. Mostly ten years later, the 
government introduced new curriculum in 1984 and it was therefore, recognized as the 1984 
curriculum. Different from the previous curriculum, this curriculum emphasized on the 
process skill approach; meaning that teaching is to teach the students how to learn. The 
interesting point of this curriculum was by introducing credit system for high school students 
to finish the study (Aziz, 2008). Due to the enactment of the Law No. 22, 1999 and its 
replacement (UU No. 32 Tahun 2004) about autonomy, education is decentralized to the 
local, provincial and district government. In this era, new national curriculum was released. 
It was the 2004 curriculum. The 2004 curriculum or competence-based curriculum was 
operated nationally based on the government regulation no. 25/2002. The government 
delegated the authority in education activity to the local boards of education, even to the 
schools or teachers (Hamida, 2008). Not only student-centered learning was shouted but the 
learning environment was also appreciated. Since there were some constraints in the 
implementation among the school teachers, the revision was made. The government then 
revised the curriculum. The coming revised curriculum was the 2006 curriculum which was 
popularly called school-based curriculum (Kurikulum Tingkat Satuan Pendidikan –KTSP) 
(Satriani et al., 2012). In this new revised curriculum, the 2004 curriculum was still flavored; 
but the school or teacher is open to modify and improve the national curriculum due to the 
school characteristics, students’ background, and the interest of stakeholder. The 2006 
curriculum was the student-centered approach. Both students’ needs and environmental 
awareness were easily seen in learning. This curriculum, in short, was acknowledged as the 
empowering curriculum, especially the teachers (Dharma, 2008). 

In advanced, the implementation of the 2006 curriculum or school-based curriculum 
is not yet satisfactory in Indonesia (Mattarima & Hamdan, 2011). But in general, this 
curriculum was claimed as the best curriculum whom Indonesia ever had (Wachidah, 2013). 
This curriculum was developed to create better atmosphere of learning activities for the 
learners. Through this curriculum, the school teachers felt flexible to create, modify, and 
develop instructional design based on the need of the school stakeholders. Decentralized 
curriculum was desired and clearly adopted in this era. Recently, this curriculum was again 
modified to make it matched toward the international trends of the education, e.g. facing the 
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standard of PISA and TIMMS. This was made in a response to the global demand-critical 
learning approach toward the 21st century learning paradigm (Kemendikbud, 2013). 

The development of the student-centeredness-based curriculum as discussed earlier 
is clearly presented in the following table 1.1. 

  
3.2. English Learning  Across Curriculum in Indonesia 

English curriculum often ran for students’ English mastery. The English curriculum 
ran in Indonesia moved from the teacher-centered to student-centered approach. English 
language teaching and learning has been implemented in schools since 1954 with its old 
curriculum. In the first period of its implementation, however, it was locally implemented. 
In the periods of 1968-1975, English was taught through the Audio-Lingual-Method (ALM) 
(Lie, 2007). The English was then well recognized as a foreign language which was 
considered as important in Indonesia. Thus, trainings were run to introduce Oral Approach 
(OA) in English learning. To this case, OA was regarded as the natural way to master 
English. Students by using this approach were invited to practice as much as possible; 
meanwhile the Englsih teachers were forced to use Silent Way (SW) to facilitate students 
learning. Since problems arose during the implementation, teachers were then as central 
figures.  

Some critics were addressed as it was much influenced by the English-use rather than 
English-usage (Widdowson, 2000). In the advancement of the English curriculum 
development, a communicative English curriculum was introduced in 1984 in a response to 
the vast developing world which calling more English for business and correspondence. 
Students were invited to practice as much as they drilled in the Communicative Approach in 
English learning (Lie, 2007). However, there was a poor implementation as the teachers 
failed in addressing “communicative” as the results of the lacks of English mastery itself and 
of understanding the method. Consequently, communicative competence was barely 
pursued. Meaning-based English curriculum was then released in 1994. It was hoped that 
students successfully learned in a meaningful learning impact. Friendly student 
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environmental topics were discussed in learning. Even the target was the same as the 
previous one – using communicative approach, the learning was not only know about the 
language itself but it was also intended to make it in context. However, due to the similar 
conditionlack of teachers’ knowledge competence, the textbook-teaching oriented made it 
hard for students to use English communicatively. 

Toward millennium English learning, the government again lunched 2004 English 
curriculum namely Competency-based Curriculum (KBK). In this English 
curriculum, students’ English competence was echoing. Students learned how to use English 
contextually. In this way, it was aimed the students acquired English skills better than in the 
previous curriculum. The students were also required to incorporate cultural understanding 
in their English learning. But, mostly, were the learning outcome still far from being 
fascinating. The standard objectives of the English curriculum are as follows: (1) Developing 
communicative competence both in oral and in written in order to reach the level of 
informational literacy; (2) Raising awareness of the nature of English as a foreign language 
in order to compete with other countries in global community; and (3) Developing 
comprehension of the students about the relation between language and culture (Depdiknas, 
2006; Leung, 2005). 

The overall concepts of the English language curriculum in Indonesia emphasize on 
communicative competence. In this paradigm, the communicative competence refers to the 
ability to make effective communication-that is the ability to use language appropriately in 
social interaction which consists of grammatical, psycholinguistics, sociolinguistics, and 
language components (Widiati & Cahyono, 2006). For the first time, the 2004 competency-
based curriculum was implemented in language teaching. It is an approach to teaching which 
focuses on mastery of the skills or competencies needed in different domains. This 2004 
curriculum was aimed to prepare and provide students readiness in competing with students 
from other countries (Lengkanawati, 2005). For the overall characteristics of the curriculum, 
Genre-based Approach (GBA) was adopted as the main approach to reach the learning 
competences. There were three competences which were addressed to pursue: discourse 
competence, understanding various short functional texts, and the linguistic competence. 

 
3.3. Development English Curriculum in Indonesia toward Global Competitive 

In the current era of growing globalization, human resources must continue to 
improve their quality, one of which is through professionally managed institutions. The 
demands of the all-new 21st century are a challenge for humans to make breakthroughs in 
thinking and adapting concepts and actions (Krewski et al., 2020). 

In developing the 21st century curriculum, it also considers a global perspective, not 
just national or local. The curriculum must enable students to think globally in the sense that 
students are able to reveal the breadth of information that can be used as a guide to direct 
them to become productive citizens and become human beings who have social concern for 
others around them, are able to work together, and are mutually dependent in harmony. In 
addition, the role of communication is also becoming increasingly vital. The era of 
advancing science and technology that is increasingly rapidly opening up opportunity to 
communicate internationally. The implementation of the free market demands the Nation 
Indonesia has competitive competence in various fields. 

The globalization of the English language has and will continue to occur in line with 
globalization in the fields of science and technology, economy, politics, socio-culture 
(Sinulingga et al., 2020; Budhwar & Debrah, 2009). One of the concerns within the 
framework of the 2013 Curriculum in Indonesia is the integration of Information and 
Communication Technology (ICT) as a learning concept in teaching and learning English 



                       Volume 1, No 1, 2021, pp 28-36
 

 

33
which aims to promote student learning autonomy and communicative development. 
Currently, all subjects including English are indirectly encouraged to use technology-based 
learning tools on the basis of alignment with the change in learning philosophy from 
instructivist to constructivism. Reflected in the 2013 Curriculum, the concept of ICT 
integration in ELT is based on advances in information technology; convergence of science 
and technology, the influence and impact of technology-based science and technology, and 
multi-literacy.  

This is a challenge for us in higher education institutions and at the same time an 
opportunity to develop international cooperation programs. These challenges and 
opportunities require preparation and perseverance in order to create an academic society 
and culture with an international perspective. English has become a means of international 
communication and is used by about 350,000,000 people as a first language and about 
400,000,000 people as a second or foreign language and the number of people who use 
English will continue to grow along with the world's population (Kitao, 1996). The 
importance of English does not lie in the large number of people who use it, but lies in its 
features as a means of communication between nations. English is the language used to 
convey information between countries, the language used by international business people, 
the language used by state officials in international forums, the language used in maritime 
and aviation, the language used in culture, film, music, etc. English is used as a medium of 
communication in newspapers and news. Eighty percent of computer data and stored in 
English. Satellite communications are in English. More than half of the world's newspapers 
use English. In India, there are three thousand magazines published in English. In many 
countries, television broadcasts use English, including Indonesia through the Metro TV 
channel, China through its CCTV. Because television broadcasts can be accessed from a 
variety of sources, many shows are shown in English in order to be understood by the 
viewing country and the international press in various countries. English is also used in 
international business, diplomacy, and science, and is used by international organizations 
including the United Nations. 

So, the youth generation, especially students, are expected to be able to participate 
and adapt in the face of the globalization era in the world, so foreign language education 
really triggers this. The existence of curriculum changes that have occurred in Indonesia, 
including the issuance of foreign language education policies in the national education 
curriculum is evidence of efforts in responding to and facing the era of globalization through 
education in order to achieve the desired global communication opportunities, to equip 
students with English language skills, overcome the problems and challenges needed in the 
world of work, build the quality of Indonesian people who have noble character and are 
responsible.  
4. CONCLUSION 

In this era of globalization is marked by increasing advances in information and 
communication technology as well as the impact of using foreign languages which are the 
main requirements to be able to compete in the era of globalization. Foreign languages 
especially English, are tools for global competence and cooperation in human interaction. 
To improve the quality of self and society, namely through foreign language education both 
formally and informally. It is hoped that by mastering a foreign language, Indonesia can 
excel in the fields of economy, politics, education, and technology. 

As English has an International standard it became the lingua franca global language 
of today's world. English is the first foreign language in Indonesia. In the recent development 
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of ELT in Indonesia, English has been taught in the elementary school as an elective subject 
since the implementation of the 1994 Curriculum. 

The Indonesian education curriculum has undergone many changes and 
developments changes of the curriculum in Indonesia are influenced by social, cultural, 
political and economic situations as well as other considerations. However, from all these 
changes, the national education curriculum is designed based on the same foundation, 
namely Pancasila and the 1945 Constitution of the Republic of Indonesia. All these changes 
have the same goal, namely to improve the quality of education in Indonesia. 

The youth generation, especially students, are expected to be able to participate and 
adapt in the face of the globalization era in the world, so foreign language education really 
triggers this. The existence of curriculum changes that have occurred in Indonesia, including 
the issuance of foreign language education policies in the national education curriculum is 
evidence of efforts in responding to and facing the era of globalization through education in 
order to achieve the desired global communication opportunities, to equip students with 
English language skills, overcome the problems and challenges needed in the world of work, 
build the quality of Indonesian people who have noble character and are responsible. 
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