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 Early reading skills are a crucial foundation in elementary school but 
are often a challenge for first-grade students. Therefore, this study aims 
to examine the effect of implementing the Scramble learning model 
mediated by word boxes on improving early reading skills in 
elementary school students. This study uses a quantitative approach 
with a pre-experimental research type of one-group pretest-posttest 
design. The study population was all first-grade students at elementary 
school 3 Way Galih, South Lampung. The research sample consisted 
of 38 first-grade students. The instrument used was a written test of 
early reading skills given in the form of a pretest (before treatment) 
and a posttest (after treatment). Data analysis was carried out using a 
paired sample t-test. The results of descriptive statistics showed a 
significant increase in students' abilities, evidenced by an increase in 
the average score from 46.18 (pretest) to 69.87 (post test). The results 
of the paired sample t-test hypothesis test showed a Sig. (2-tailed) 
value of 0.000. Because the Sig. (0.000) is smaller than alpha = 0.05, 
then H0 is rejected and Ha is accepted. These results demonstrate that 
the Scramble learning model with word box media improves word 
stringing and beginning reading. This study shows that the simple and 
interactive Scramble learning model, supported by word box media, 
can help teachers overcome beginning reading difficulties and 
motivate elementary school students. 
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1. INTRODUCTION 

Indonesian language classes in elementary schools serve as a subject that can 
augment student engagement (Amalia & Khaerunnisa, 2022; Salam et al., 2022). 
Acquiring a language entails mastering the communication of knowledge, skills, 
creativity, and attitudes. The school curriculum encompasses four facets of language 
proficiency: auditory comprehension, verbal expression, reading, and written 
communication (Linggasari & Rochaendi, 2022; Lubis, 2020). Indonesian serves as a 
vital national communication instrument that unifies the cultural and linguistic diversity 
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of Indonesia. At the elementary level, the objective of Indonesian language instruction 
is to cultivate students' linguistic competencies, both oral and written, which underpin 
the acquisition of other topics (Maritim, 2023; Wibowo et al., 2023). However, 
numerous problems with the instruction of Indonesian in primary schools arise 
throughout its execution (Al Farizi, 2019; Fadila et al., 2025; Sukma et al., 2023). 

Language is the primary medium for human communication, including sharing 
information, exchanging ideas, seeking and disseminating knowledge, and so on (Bondi 
& Cacchiani, 2021; Bonvillain, 2019). Every human being is expected to master 
language skills to support interactions with other individuals (Permana et al., 2021). 
Language is a primary instrument for human communication, rendering proficiency in 
language skills crucial for facilitating social interaction and the dissemination of 
information (Martyushev et al., 2021). In children, mastering basic language skills—
namely reading, writing, and constructing words—is paramount, especially in first grade 
when students are required to recognize these skills early in their education. Accurate 
mastery of early reading skills is crucial for students to effectively express their ideas 
and comprehend various types of information (Amri & Kurniawan, 2023). 

Learning to read is crucial for students because reading skills are related to the 
process of understanding and giving meaning, appropriately utilizing reading material 
to increase knowledge and insight, thus enhancing their abilities (Nurani et al., 2021; 
Setiawan et al., 2023). Readers utilize their prior knowledge and experience by 
observing written symbols, connecting references and words, evaluating, creating, and 
interpreting what they observe. It can be understood that at the beginning reading level, 
this transformation process is primarily fostered and mastered, and this is primarily done 
during childhood, especially in the early years of school (Satriana et al., 2022). The 
definition of transformation here also includes the introduction of letters as symbols of 
language sounds. Once students have firmly mastered the transformation of language 
sounds, emphasis is placed on understanding the content of the reading. In reality, some 
students still struggle with reading. For students who are not yet able to read, they cannot 
understand the instructions in the book. Thus, students show discomfort with learning 
and tend to play alone during the process (Pratiwi & Ariawan, 2017; Hapsari, 2019). 

Early reading is a process, namely recording and decoding. In the recording process, 
learning to read refers to words and sentences, which are then associated with sounds 
that correspond to the writing system used (Dewi, 2015; Muhyidin, 2017). In the 
decoding process, reading refers to translating graphic sequences into words. In the early 
reading stage, children are introduced to the form of the letters of the alphabet from A 
to Z, and then the letters are pronounced and memorized according to their sounds 
(Arianto et al., 2024; Danita, 2023). Through reading, students can gain knowledge, 
insight, information, and new experiences. There are many types of reading skills, one 
of which is the ability to read early (Maulidiyah, 2022; Rahmawati & Handayani, 2023). 
This ability serves as the foundation for the subsequent stages of reading. This ability 
must be possessed by elementary school students, especially for the early grades. If this 
basic ability is weak, students may face difficulties at the advanced reading stage 
(Kusmayanti, 2019). By recognizing the letters and sounds of each letter, this process 
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will give students initial experience to master reading skills. The reading skills acquired 
in early reading significantly influence their advanced reading skills (Rofi'i & Susilo, 
2022).  

Early reading aims to provide students with basic knowledge that can be used as a 
foundation for reading Indonesian and is aimed at strengthening their oral language 
skills (Arianto et al., 2024; Soleha et al., 2022). So, early reading isn't just about learning 
to read letters and say them correctly; it's also about learning the basic skills that are 
important for overall reading success. The importance of early reading instruction is 
also reflected in various approaches and learning models specifically designed to adapt 
to the characteristics of children's cognitive and language development (Fahmiyah et al., 
2025). Teachers act as facilitators in this context, guiding students through the gradual 
and engaging process of recognizing letters, words, and sentences (Susilawati et al., 
2024; Utsman et al., 2025). With the right method, early reading instruction can increase 
children's interest in reading while positively impacting other language skills such as 
writing and speaking. 

A preliminary study indicated that the low initial reading performance of first-grade 
students at Elementary School 3 Way Galih is generally due to the suboptimal use of 
innovative learning models and learning media that support language development. In 
this learning environment, the current use of learning models and media fails to 
effectively stimulate the development of early reading skills; as a result, some students 
appear to pay less attention when the teacher presents the material. To overcome the 
problem of early reading skills at elementary school, 3 Way Galih, learning models, and 
media are needed that can provide solutions to improve students' understanding of early 
reading, namely by using the scramble learning model with the help of word box media. 

Before implementing the scramble learning model, the teacher first prepares the 
questions or material to be studied, then encourages students to identify answers and 
solve the problems by distributing question and answer sheets with available alternative 
answers (Aprilia et al., 2025; Bakar & Zamroni, 2024; Talia & Airlanda, 2025). 
"Scramble," in an educational context, refers to a learning model that involves playing 
random words, sentences, or paragraphs (Sari et al., 2025). This model aims to improve 
students' concentration, thinking speed, and ability to understand and remember lesson 
material through fun and challenging activities (Acim et al., 2023; Rustam & 
Ekadayanti, 2023). The Scramble model can be combined effectively with box media, 
especially in the context of certain learning methods or games. 

Word box media is an effective learning tool for improving children's reading and 
word recognition skills (Usman, 2021; Nisah et al., 2024). This concept involves using 
a box containing cards with words that children can combine or arrange, making it easier 
for them to recognize and understand basic words (Setyowati & Imamah, 2023). With 
this media, students can take word cards from the box and use them as interactive 
learning materials. Word box media has several main components, such as word cards 
containing words related to the learning theme, a board or place to attach the cards, and 
supporting stationery. This media is designed to be easy for students to understand and 
use, making the learning process more engaging and enjoyable. The use of word boxes 
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can also facilitate student learning both independently and in groups, thereby increasing 
their engagement and motivation (Husain et al., 2022). 

In this study, we will use the scramble learning model and word boxes to teach first-
grade elementary school students how to construct words. Word boxes are a tool that 
can be used to convey information visually and audibly, making it easier for students to 
understand the word formation process being taught (Ross & Joseph, 2019). This media 
can also be an interactive tool, enabling students to communicate and collaborate in 
groups. Furthermore, using word boxes can enhance student engagement in the learning 
process by providing a fun and interactive experience. By using the scramble learning 
model with the aid of word boxes, it is hoped that students will more easily remember 
and master the new words they have constructed. We urgently need to utilize a fun and 
effective method to develop basic reading skills. There are several indicators in 
beginning reading, as follows: (a) the capacity to correlate letters with the phonetic 
sounds they denote, (b) the advancement of ocular movements for reading from left to 
right, and (c) the proficiency in reading basic words and sentences. By using an 
innovative learning model such as Scramble, it is hoped that students can learn in a 
stimulating way, without feeling burdened, and more easily master the word structure 
taught (Kavarela & Utomo, 2024; Yuliana & Nurhayati, 2025). In this study, researchers 
hope to provide a clear picture of how the Scramble learning model assisted by word 
box media can influence students' mastery of word structure.  

While many studies focus on models or media separately, this study addresses this 
gap by testing the comprehensive effectiveness of a Scramble Learning-based 
intervention enhanced by Word Box Media. This study is the first to present strong 
evidence that the combination of active word manipulation (scramble) and concrete 
visualization (word box) significantly accelerates early childhood students' mastery of 
beginning reading skills, an aspect rarely explored in depth in integrated learning 
contexts. 

This study aims to examine the influence of the scramble learning model with the 
help of word box media on the initial reading skills of grade 1 students. Thus, it is hoped 
that the results of this study can provide a practical overview for educators in 
implementing effective learning methods to improve basic reading skills. 

 

2. METHOD 

This study employs a quantitative research methodology within the experimental 
research group. The research employed is the pre-experimental design method. This 
study was performed on a single cohort, specifically the experimental group, who 
received instruction through the Scramble learning model. This study employs a one-
group pretest-posttest research design. This design employs a single group, as the pre-
experimental design administers treatment to one patient without a control group. This 
study involved administering a pretest to students prior to treatment, followed by a 
posttest at the conclusion of the study to assess the final scores achieved by the students. 
The data was subsequently analyzed to evaluate the differences in the effects observed. 
Figure 1 illustrates the design of this investigation. 
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Figure 1. One Group Pre-test – Post-Test Research Design 

  
Much of this study comprised first-grade kids of Elementary School 3 Way Galih. 

The sample comprised 38 first-grade children. The instrument, an initial reading 
proficiency assessment, was administered prior to and following the intervention. The 
instrument employed in this investigation was an assessment. The assessment comprised 
inquiries regarding the accurate reading of syllables and the proper arrangement of 
jumbled words. These questions were employed to assess students' initial reading 
proficiency. The substance of the question was authenticated and sanctioned by a 
learning specialist to guarantee its alignment with the study objectives. This study 
employed data collection methods utilizing instruments to assess the dependent variable, 
beginning reading skills, and the independent variable, the Scramble learning model. 
The validity of the data was assessed utilizing the Pearson Product Moment method. 
Simultaneously, data reliability was assessed with the Cronbach's Alpha formula.  

The data analysis methods included precondition tests and hypothesis testing. The 
necessary assessments comprised normality and homogeneity tests. After the 
preparatory tests, a t-test, or mean difference test, was performed as a benchmark for 
hypothesis testing. Data analysis is the paramount phase in any research, since it 
facilitates the derivation of conclusions from the results. A t-test was performed using 
SPSS to evaluate the significance of the difference in means. The difference in means 
test was employed to ascertain if the scramble learning model, supplemented by word 
boxes, affected first reading proficiency. 

 

3. RESULTS AND DISCUSSION 

Results 

This study was performed in Elementary School 3 Way Galih, South Lampung 
Regency, utilizing an experimental research methodology characterized by a pre-
experimental design, namely the One-Group Pretest-Posttest Design. Research data 
were gathered via reading proficiency assessments administered during the pretest and 
posttest phases. The pretest was administered before treatment began. The post test was 
administered following treatment to gather conclusive data on student abilities in both 
classes. The classifications of student learning results prior to the implementation of the 
Scramble Learning Model or pretest scores, delineate student learning outcomes, which 
can be categorized as shown in Table 1. 
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Table 1. Pretest score results 
Value Range Number of Students Category 

0-59 31 Poor 
60-69 7 Sufficient 
70-79 0 Good 
80-89 0 Very Good 

 
Table 1 demonstrates that, before training (treatment/pretest), 31 first-grade pupils 

displayed reading outcomes below 59, designating them as failing, while 7 students 
attained scores between 60 and 69, labeling them as deficient. A considerable proportion 
of kids had insufficient preliminary reading outcomes. Table 2 displays the results of 
descriptive statistics preceding the implementation of the Scramble learning model, 
supported by Word Box media, in the initial reading instruction process. 

Table 2. Pretest Descriptive Statistics 
Statistics Pre-test Statistical Value 

Number of Samples 38 
Mean 46,18421 

Median 45 
Mode 50 

Minimum Value 20 
Maximum Value 60 

Standard Deviation 11,41563 
 
Table 2 illustrates that the mean pretest score for 38 students is 46.18421, reflecting 

the typical learning outcomes prior to therapeutic intervention. The median, 45, 
represents the central score among 38 students. The mode is 50, indicating the value that 
appears most frequently among the 38 recorded student scores. The minimum score is 
20, indicating the lowest score attained by students before undergoing treatment. The 
highest score is 60, indicating the peak score attained by pupils before undergoing 
treatment. The standard deviation is 11.41563, reflecting the mean value obtained from 
the calculation procedure. The classifications of student learning outcomes after using 
a scramble learning model, utilizing word box media, or the posttest scores indicating 
student reading successes can be categorized according to the student learning outcomes 
outlined in Table 3 below. 

Table 3. Posttest Score Results 

Value Range 
Number of 
Students 

Category 

0-59 2 Poor 
60-69 15 Sufficient 
70-79 13 Good 

80-100 8 Very Good 
 
Table 3 demonstrates that, subsequent to the treatment (post-test), a minority of 

pupils, precisely 2, displayed inadequate reading outcomes. Conversely, 15 students 
obtained scores ranging from 60 to 69, designating them as sufficient; 13 students scored 
between 70 and 79, defining them as good; and 8 students achieved scores from 80 to 
100, positioning them in the very good category. The results of descriptive statistics 
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after implementing the Scramble learning paradigm, supported by Word Box media for 
initial reading among first-grade elementary pupils, are displayed in Table 4. 

Table 4. Posttest Descriptive Statistics 
Statistics Pre-test Statistical Value 

Number of Samples 38 
Mean 69.86842 

Median 70 
Mode 70 

Minimum Value 50 
Maximum Value 95 

Standard Deviation 9.62028 
 
Table 4 illustrates that the average posttest score for 38 students is 69.86842, 

signifying the mean learning results after the treatment. The median score is 70, 
indicating the central value among 38 students. The mode is 70, indicating the value 
with the most frequency among the 38 reported student scores. The minimum score is 
50, indicating the lowest score attained by students before undergoing treatment. The 
highest score is 95, indicating the peak score attained by students before undergoing 
treatment. The standard deviation is 9.62028, indicating the mean value obtained from 
the calculation procedure. Before conducting the hypothesis test, preliminary 
evaluations, such as the normality test and the homogeneity test, are performed. The 
results of the standard evaluation are presented in Table 5. 

Table 5. Normal Test Results 

 
Kolmogorov-Smirnova Shapiro-Wilk 

Statistic df Sig. Statistic df Sig. 
Pretest .105 38 .200* .969 38 .354 
Posttest .179 38 .004 .954 38 .125 
 
Table 5 indicates that the significance level for the pretest was 0.354, but for the 

posttest it was 0.125. The data normality test results for both the experimental and 
control groups exceeded 0.05, indicating that the data were normally distributed. A 
homogeneity test was subsequently performed to ascertain whether the data from both 
classes exhibited homogeneity.  

The data analysis revealed a substantial value for initial reading competency in both 
the pretest and posttest for first grade. The notable value obtained was 0.407, surpassing 
the 5% significance threshold and 0.05, signifying that the variance of the research data 
is homogeneous. A hypothesis test was conducted using parametric statistics, especially 
the Paired Samples Statistics test, to compare the mean results of the pretest and posttest 
in first grade. The hypothesis test was conducted with SPSS 25 for Windows software.  

The Paired Samples Test produced a t-value of -23.450 for the pretest and posttest 
scores, with 37 degrees of freedom and a two-tailed significance level of 0.000. Since 
the significance level (0.000) is below 0.05, it can be inferred that a significant 
difference exists between the pretest and posttest results. The mean difference of -
23.684 indicates that the posttest score surpasses the pretest score. Thus, it can be 
concluded that the participants' skills were enhanced after the implementation of the 
treatment/intervention. This outcome illustrates the influence of the scramble learning 
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method, supported by word boxes, on the fundamental reading skills of first-grade 
students at Elementary School 3 Way Galih.  

A Normalized Gain (N-Gain) assessment was conducted to evaluate the 
improvement of beginning reading skills. The N-Gain test aims to assess the extent of 
improvement in each student's reading proficiency, as shown by the questions presented. 
The subsequent results of the N-Gain test were obtained using the SPSS 25 for Windows 
software, as illustrated in Table 6. 

Table 6. Hasil Uji N- Gain 
 N Minimum Maximum Mean Std. Deviation 

N-Gain 
Score 

38 .27 .86 .4489 .12059 

N-Gain 
Percent 

38 27.27 85.71 44.8870 12.05851 

 
Table 6 presents the results of the descriptive analysis of the N-Gain value, revealing 

an average (mean) N-Gain score of 0.4489, which corresponds to 44.89%. This number 
is within the moderate category, since it lies in the range of 0.3 ≤ g < 0.7. This signifies 
that student abilities improved following the treatment (post test) relative to prior to the 
treatment (pretest); however, the enhancement was suboptimal. The implemented 
learning was successful in enhancing student learning outcomes to a moderate degree. 

 

Discussion 

This discussion explores the improvement in students' beginning reading skills after 
implementing the Scramble Learning Model with the aid of Word Box Media. This 
analysis uses descriptive tests, assumption tests, paired-samples t-tests, and normalized 
gain (N-Gain) tests. 

 
Improvement in Learning Outcomes (Pretest vs. Posttest) 
The results show a significant improvement in student learning outcomes from the 

pretest to the posttest phase. Initial Condition (Pretest): Before the treatment, the 
average student score was 46.18421. Most students (31 out of 38) were in the Poor 
category (scores below 59), indicating that their beginning reading skills were at an 
inadequate level. The minimum score was only 59. Posttest: After implementing the 
Scramble Learning Model with Word Box, the average score increased dramatically to 
69.86842. The shift in learning outcome categories was very visible. Only two students 
remained in the Poor category, eight students reached the Very Acceptable category 
(scores 80–100), 13 students were in the Acceptable category (scores 70–79), and 15 
students were in the Sufficient category (scores 60–69). This average score increase of 
23.68 points descriptively indicates the success of the intervention. 

 
Hypothesis Verification and Treatment Effectiveness 
The statistical test results provide strong support for the effectiveness of the 

treatment. The Shapiro-Wilk Normality Test (Sig. = 0.354) and posttest (Sig. = 0.125) 
data were normally distributed because the significance value exceeded 0.05. The 
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Homogeneity Test also indicated that the data variance was homogeneous (Sig. = 0.407) 
because it exceeded 0.05. This condition permitted the use of the parametric hypothesis 
test, the paired samples t-test. Meanwhile, the test results show a t-value of -23.450 with 
a two-tailed significance level (Sig.) of 0.000. Since the significance value (0.000) is 
less than alpha = 0.05, the null hypothesis is rejected. The rejection of H_0 proves that 
there is a significant difference between the pretest and posttest scores. The mean 
difference of -23.684 confirms that the posttest score substantially exceeds the pretest 
score, which implies that students' reading ability has improved significantly after the 
intervention. 

 
Normalized Gain (N-Gain) Analysis 
To measure the level of improvement in reading ability, the Normalized Gain (N-

Gain) test was used. N-Gain Results: The average N-Gain value obtained was 0.4489 or 
44.89%. This value of 0.4489 falls within the Moderate category (0.3 < 0.7). Although 
the hypothesis test showed a highly significant difference, the N-Gain test clarified that 
the level of improvement achieved was suboptimal or moderate. This indicates that the 
Scramble Learning Model with Word Box was successful in improving student learning 
outcomes compared to the initial conditions. However, there is still room for further 
optimization in the implementation of the learning to achieve a high improvement 
category. 

 
Relevance to Theory and Practical Contribution 
The active characteristics of the Scramble Learning Model and the concrete nature 

of the Word Box media are responsible for this significant improvement. The Scramble 
Model encourages students to actively decompose and restructure words or sentences 
(Acim et al., 2023; Sarumaha & Laiya, 2023). This process trains decoding skills and 
structural understanding of language at a higher cognitive level than mere 
memorization. The use of Word Box Media allows students to manipulate word 
fragments or syllables, providing crucial kinesthetic and visual support for first-grade 
students in associating symbols (letters) with sounds (phonemes) (Ross & Joseph, 
2019). The results of this study confirm that this combination of methods is effective as 
an intervention to improve early reading skills. Although the improvement is 
categorized as moderate, these results still indicate that this experimental approach is 
far superior in addressing the problem of very low learning outcomes at the pretest stage. 

The Scramble Learning Model allows students to creatively answer questions or pair 
concepts by arranging randomly arranged letters (Manik et al., 2024). Students must 
work in groups for Scramble. Scrambling letters, words, sentences, or paragraphs to 
construct the proper response might help students answer questions. In addition to the 
learning model, media help teachers deliver learning resources to meet learning 
objectives (Hasnanto et al., 2024; Hasnanto, 2025; Hidayah et al., 2020). This supports 
Meylani (2024) suggestion that teachers can use media as tools, means, intermediaries, 
and connectors to disseminate and convey messages and ideas, stimulating students' 
thoughts, feelings, actions, interests, and attention to teach and learn. Using learning 
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media helps motivate and interest pupils in learning (Intiana et al., 2024; Rohmah et al., 
2024). This study used word boxes because they provide images to transmit messages 
and aid student learning. These boxes encourage children to form words from 
photographs of concrete items (Khasanah et al., 2024). Word boxes usually have a 
primary box, material cards, stimulus cards, and a board to attach them to.  

The advantages of both qualities made the scramble learning model with word boxes 
successful in this investigation. Scramble learning involves pupils actively. Students 
form words from scrambled letters in this language game. Since students must guess the 
solution using jumbled letters, this model enhances accuracy and speed. 

The scramble learning model with word boxes in grade 1 worked well. Since they 
were actively studying, students focused on location and position terminology. Use of 
the word "box" showed student interest. Students competed to generate the correct word 
from scrambled letters in the word box as quickly as possible. This debate shows that 
using the scramble model with the word box may help first-graders learn to read. 
Numerous studies indicate that this model improves basic literacy and makes learning 
more fun and meaningful (Aprilia et al., 2025; Purnama et al., 2024; Sarumaha & Laiya, 
2023; Sukerti & Pudjawan, 2020). 

This research provides an important theoretical contribution to elementary education 
literature, particularly related to early reading instruction. This research strengthens the 
theory that learning involving active manipulation and problem-solving (the Scramble 
Learning Model) can significantly improve students' basic cognitive skills, particularly 
decoding skills in early reading. Furthermore, this study provides empirical evidence 
regarding the effectiveness of integrating the Scramble Learning Model with Word Box 
Media. This combination provides a rarely researched integrated visual-kinesthetic 
intervention model, filling a gap in the literature, which generally examines models or 
media separately. 

This contribution offers a practical solution that educational practitioners, 
particularly early grade teachers, can implement. First-grade elementary school teachers 
received recommendations for learning models proven to significantly improve early 
reading learning outcomes. The Scramble Learning Model with Word Box Media can 
be an alternative to address the problem of low learning outcomes in first-grade students. 
This study offers practical guidance on how simple media such as word boxes can be 
used to facilitate word reordering activities, directly training students' phonemic 
awareness and decoding skills, which are essential foundations for basic literacy. By 
using an easy-to-create and adapt medium (Word Box), this study shows that significant 
improvements in reading ability can be achieved without the need for sophisticated 
technology or expensive costs. 

 

4. CONCLUSION 

The Scramble learning model, using word boxes, significantly improved the 
beginning reading skills of first-grade students at elementary school 3 Way Galih. The 
improvement was demonstrated by a significant difference between pretest and posttest 
scores after the implementation of the learning model, with a paired sample t-test 
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significance value of 0.000, which is less than 0.05. After the treatment, students' 
beginning reading skills significantly improved, as evidenced by an average score 
increase from 46.18 in the pretest to 69.87 in the posttest. This learning model also made 
the learning process more active, engaging, and enjoyable, motivating students to 
engage more in beginning reading. Overall, the Scramble learning model, using word 
boxes, is effective in strengthening the basic literacy skills of first-grade students and 
can be an alternative strategy for learning Indonesian in lower elementary schools. 
Therefore, it can be concluded that the Scramble learning model, using word boxes, is 
effective in beginning reading and can be used as an alternative strategy for learning 
Indonesian in lower elementary schools to improve students' basic literacy skills. 

As a suggestion for teachers and educational practitioners, it is recommended to 
implement the Scramble learning model with the aid of word boxes as an alternative 
Indonesian language learning strategy, particularly in strengthening the early reading 
skills of lower-grade students. Teachers need to adapt the game format and word 
difficulty level to the students' abilities to make learning more effective and enjoyable. 
For schools, it is hoped that they can facilitate teachers by providing supporting learning 
media such as word boxes and other visual aids, as well as providing training on the 
application of innovative learning models that can foster reading interest and student 
activeness from an early age. For future researchers, it is recommended to develop this 
study with an experimental design involving a control group so that the results obtained 
are stronger in demonstrating the effect of the Scramble learning model on early reading 
skills. Add other variables, such as learning motivation, reading interest, or early writing 
skills, to see the continued impact of the Scramble model implementation. Conduct 
research across diverse grade and school levels to ascertain the model's effectiveness in 
various educational contexts. Combine the Scramble model with digital learning media 
or interactive technology to adapt to developments in the 21st-century learning era. 

 

REFERENCES 

Acim, A., Fadli, M. R., & Sopacua, J. (2023). The Influence of Scramble Method to Increase 
Students' Interest in Learning History. Journal of Innovation in Educational and 
Cultural Research, 4(1), 19-25. https://doi.org/10.46843/jiecr.v4i1.406 

Al Farizi, M. F. (2019). Analysis of Indonesian Language Learning Obstacles in Primary 
Schools. International Journal of Educational Methodology, 5(4), 663-669. 
https://eric.ed.gov/?id=EJ1234705 

Amalia, I. N., & Khaerunnisa, K. (2022). Improving learning interest of elementary school 
students through indonesian language learning animation videos. International 
Journal of Elementary Education, 6(4), 664-671. 
https://doi.org/10.23887/ijee.v6i4.47423 

Amri, C., & Kurniawan, D. (2023). Strategi belajar & pembelajaran dalam meningkatkan 
keterampilan bahasa. Journal of Student Research, 1(1), 202-214.  

Aprilia, D., Kintoko, K., & Siswanto, D. H. (2025). Effectiveness of the Scramble Learning 
Model on Students' Ability to Understand Mathematical Concepts. Contemporary 
Education and Community Engagement (CECE), 2(1), 64-73. 
https://doi.org/10.12928/cece.v2i1.1282 



 Andriyani et al., Scramble Learning Model with the Assistance of …  180

Arianto, M. H., Sabani, F., Rahmadani, E., Sukmawaty, S., Guntur, M., & Irfandi, I. (2024). 
Penerapan Metode Bernyanyi dalam Meningkatkan Keterampilan Membaca 
Permulaan Siswa Sekolah Dasar. Attadrib: Jurnal Pendidikan Guru Madrasah 
Ibtidaiyah, 7(1), 23-31. https://doi.org/10.54069/attadrib.v7i1.711 

Bakar, M. A., & Zamroni, M. A. (2024). Improving Students’ Critical Thinking Skills 
Through the Application of the Scramble Learning Model. Andragogi: Jurnal 
Pendidikan dan Pembelajaran, 4(1), 65-78. https://doi.org/10.31538/adrg.v4i1.1293 

Bondi, M., & Cacchiani, S. (2021). Knowledge communication and knowledge 
dissemination in a digital world. Journal of Pragmatics, 186, 117-123. 
https://doi.org/10.1016/j.pragma.2021.10.003 

Bonvillain, N. (2019). Language, culture, and communication: The meaning of messages. 
Rowman & Littlefield.  

Danita, F. (2023). Bagaimana Proses Pengenalan Membaca Awal yang Sesuai untuk Anak 
Usia Dini?. Aulad: Journal on Early Childhood, 6(3), 345-350. 
https://aulad.org/aulad/article/view/518 

Dewi, S. U. S. (2015). Pengaruh metode multisensori dalam meningkatkan kemampuan 
membaca permulaan pada anak kelas awal sekolah dasar. Modeling: jurnal program 
studi PGMI, 2(1), 1-13. https://doi.org/10.69896/modeling.v2i1.43 

Fadila, N. R., Chandra, C., & Syam, S. S. (2025). Analisis Kemampuan Membaca Permulaan 
Pada Peserta Didik Kelas I Sekolah Dasar: Perspektif Kognitif dan 
Psikomotorik. Semantik: Jurnal Riset Ilmu Pendidikan, Bahasa dan Budaya, 3(2), 
129-139. https://doi.org/10.61132/semantik.v3i2.1649 

Fahmiyah, A. U., Kuswandi, D., & Wahyuni, S. (2025). Using Learning Media to Improve 
Beginning Reading Skills: Penggunaan Media Belajar Untuk Meningkatkan 
Kemampuan Membaca Permulaan. PAUDIA: Jurnal Penelitian dalam Bidang 
Pendidikan Anak Usia Dini, 308-326. https://doi.org/10.26877/paudia.v14i2.1568 

Hapsari, E. D. (2019). Penerapan membaca permulaan untuk meningkatkan kemampuan 
membaca siswa. AKSARA: Jurnal Bahasa Dan Sastra, 20(1), 10-24.  

Hasnanto, A. T., Dzakiri, A. F., & Sodiq, A. (2024). Innovation of Arts and Crafts Teaching 
Materials Based on Regional Creative Dance Encyclopedia for Grade V Elementary 
School Students. Terampil: Jurnal Pendidikan dan Pembelajaran Dasar, 11(2), 178-
192. https://doi.org/10.24042/terampil.v7i1.6182 

Hasnanto, A. T. (2025). Interactive Learning Media Based on the Lectora Inspire 
Application in Thematic Learning in Grade IV Elementary School. Jurnal 
Kepemimpinan dan Pengurusan Sekolah, 10(2), 685-697. 
https://doi.org/10.34125/jkps.v10i2.626 

Hidayah, N., Wahyuni, R., & Hasnanto, A. T. (2020). Pengembangan media pembelajaran 
gambar berseri berbasis pop-up book untuk meningkatkan keterampilan menulis 
narasi bahasa indonesia. Terampil: Jurnal Pendidikan dan Pembelajaran 
Dasar, 7(1), 59-66. https://doi.org/10.24042/terampil.v11i2.21117 

Husain, J., Tahir, M., & Setiawan, H. (2022). Pengembangan Media Kotak Kata dalam 
Pembelajaran Materi Menulis Puisi Siswa Kelas IV SDN 3 Cakranegara. Jurnal 
Ilmiah Profesi Pendidikan, 6(4), 750–756. https://doi.org/10.29303/jipp.v6i4.345 

Intiana, S. R. H., Prihartini, A. A., Handayani, F., & Faridi, K. (2024). Learning Media Based 
on Development of ICT (Information Communication Technology) in Increasing 
Student Motivation and Learning Outcomes in Indonesian Language 
Subject. BULLET: Jurnal Multidisiplin Ilmu, 3(3), 410-419. 

Kavarela, N. F., & Utomo, A. C. (2024). The Application of Scramble Learning Model to 
Communicative Character and Learning Interests of Elementary School 
Students. Jurnal Elementaria Edukasia, 7(2), 2607-2623.  



                      Volume 5, No 1, 2025, pp 169 - 183
 

 

181

Khasanah, A., Nurhayati, E., & Wibowo, S. (2024). Pengembangan Media Kotak Kata untuk 
Melatih Ketrampilan Membaca Permulaan di Kelas 1 Sekolah Dasar. JIIP-Jurnal 
Ilmiah Ilmu Pendidikan, 7(10), 11501-11506. 
http://jiip.stkipyapisdompu.ac.id/jiip/index.php/JIIP/article/view/5984 

Kusmayanti, S. (2019). Membaca permulaan dengan metode multisensori. Jurnal 
Pendidikan UNIGA, 13(1), 222-227. https://doi.org/10.52434/jp.v13i1.832 

Linggasari, E., & Rochaendi, E. (2022). Indonesian language learning in elementary schools 
through life skills education model. Literasi: Jurnal Ilmu Pendidikan, 13(1), 40-62. 
http://dx.doi.org/10.21927/literasi.2022.13(1).40-62 

Lubis, E. L. S. (2020). The Development of Indonesian Teaching Materials to Improve The 
Language Skills of Elementary School Students. Pedagogik Journal of Islamic 
Elementary School, 49-58. 

Manik, D. K., Husniati, H., & Sobri, M. (2024). Pengaruh Model Pembelajaran Scramble 
Berbantuan Media Papan Flanel terhadap Penguasaan Kosakata Siswa Kelas 1 di 
SDN 2 Kuta. Pendas: Jurnal Ilmiah Pendidikan Dasar, 9(2), 1804-1817.  

Maritim, E. (2023). The Essence And Curriculum Of Learning Indonesian Language In 
Elementary Schools. International Journal of Education and Literature, 2(1), 49-57. 
https://doi.org/10.55606/ijel.v2i1.54 

Martyushev, N., Shutaleva, A., Malushko, E., Nikonova, Z., & Savchenko, I. (2021). Online 
communication tools in teaching foreign languages for education 
sustainability. Sustainability, 13(19), 11127. https://doi.org/10.3390/su131911127 

Maulidiyah, E. C. (2022). Pengaruh game belajar membaca terhadap kemampuan membaca 
permulaan usia 5-6 tahun. Kumara Cendekia, 10(4), 302-316. 
https://doi.org/10.20961/kc.v10i4.62757 

Meylani, A. (2024). The role of Indonesian as a communication tool in learning. Journal of 
Education, Linguistics, Literature, and Art, 2(2), 58-64. 
https://doi.org/10.62568/ella.v2i2.128 

Muhyidin, A. (2017). Evaluasi Pembelajaran Membaca permulaan di kelas awal sekolah 
dasar. MODELING: Jurnal Program Studi PGMI, 4(2), 139-146. 
https://doi.org/10.69896/modeling.v4i2.115 

Nisah, K., Travelancya, T., & Kimori, I. H. (2024). The Use of Shoulder Box Media to 
Improve Children's Abilities in Recognizing Letters and Colors. Journal of 
Childhood Development, 4(1), 19-28. https://doi.org/10.25217/jcd.v4i1.4433 

Nurani, R. Z., Nugraha, F., & Mahendra, H. H. (2021). Analisis kesulitan membaca 
permulaan pada anak usia sekolah dasar. Jurnal Basicedu, 5(3), 1462-1470. 
https://doi.org/10.31004/basicedu.v5i3.907 

Permana, A., Rahman, R., Kurniasari, L., & Wijayadikusumah, B. (2021). Bahasa Ibu dalam 
Pembelajaran di Sekolah Dasar (SD). Jurnal Syntax Imperatif: Jurnal Ilmu Sosial 
Dan Pendidikan, 1(6), 369-379. https://doi.org/10.36418/syntax-imperatif.v2i6.128 

Pratiwi, I. M., & Ariawan, V. A. N. (2017). Analisis kesulitan siswa dalam membaca 
permulaan di kelas satu sekolah dasar. Sekolah Dasar: Kajian Teori Dan Praktik 
Pendidikan, 26(1), 69-76. https://doi.org/10.17977/um009v26i12017p69-76 

Purnama, R. T., Afrimon, A., & Ratnasari, L. (2024). Unveiling the Role of the Scramble 
Model in Enhancing Thematic Learning Outcomes. Strata Social and Humanities 
Studies, 2(1), 81-89. 
https://journals.stratapersada.com/index.php/sshs/article/view/138 

Rahmawati, D., & Handayani, A. (2023). Analisa kemampuan membaca pada anak sekolah 
dasar: Literature review. Journal of Education Research, 4(4), 2558-2563. 
https://doi.org/10.37985/jer.v4i4.649 



 Andriyani et al., Scramble Learning Model with the Assistance of …  182

Rofi'i, A., & Susilo, S. V. (2022). Kesulitan membaca permulaan pada pembelajaran bahasa 
Inggris siswa sekolah dasar. Jurnal Cakrawala Pendas, 8(4), 1593-1603. 

Rohmah, F. Z., Yunianta, R. D., & Ichsan, A. S. (2024). Audio-Visual Media to Enhance 
Learning Motivation in Indonesian Language Subject for the 3rd-Grade of Islamic 
Elementary School. Ibtida'i: Jurnal Kependidikan Dasar, 11(1), 57-70.  

Ross, K. M., & Joseph, L. M. (2019). Effects of word boxes on improving students’ basic 
literacy skills: A literature review. Preventing School Failure: Alternative Education 
for Children and Youth, 63(1), 43-51. 
https://doi.org/10.1080/1045988X.2018.1480006 

Rustam, A., & Ekadayanti, W. (2023). Meta Analisis Pengaruh Model Pembelajaran 
Scramble Dalam Meningkatkan Hasil Belajar Peserta Didik Sekolah Dasar. Arus 
Jurnal Pendidikan, 3(3), 172-180. https://doi.org/10.57250/ajup.v3i3.303 

Salam, S., Firman, F., & Mirnawati, M. (2022). How to improve learning outcomes of the 
Indonesian language in elementary schools through the implementation of problem-
based learning methods. Pedagogik Journal of Islamic Elementary School, 131-144.  

Sari, M., Agrita, T. W., & Nofrianni, E. (2025). Peningkatan Proses dan Hasil Pembelajaran 
Bahasa Indonesia dengan Model Scramble Kelas III SDN 296/VI Rantau 
Panjang. Ideguru: Jurnal Karya Ilmiah Guru, 10(2), 1726-1730. https://jurnal-
dikpora.jogjaprov.go.id/index.php/jurnalideguru/article/view/2058 

Sarumaha, M. S., & Laiya, R. E. (2023). Teachers' Ability to Construct Learning Through 
the Scramble Learning Model Approach in Schools. Tafkir: Interdisciplinary 
Journal of Islamic Education, 4(4), 577-589. https://doi.org/10.31538/tijie.v4i4.709 

Satriana, M., Heriansyah, M., & Maghfirah, F. (2022). The use of shared reading books in 
Indonesian early childhood. Education 3-13, 50(6), 777-788. 
https://doi.org/10.1080/03004279.2021.1912134 

Setiawan, A., Hang, N. T. T., Fauzan, F., & Derana, G. T. (2023). Critical reading research 
and its implications for critical reading skills for Indonesian language teachers: A 
systematic literature review. BAHASTRA, 43(2), 152-182. 
https://journal1.uad.ac.id/index.php/BAHASTRA/article/view/500 

Setyowati, J., & Imamah, I. (2023). Efektivitas media kartu kata dan gambar dalam 
peningkatan kemampuan membaca awal anak usia dini. Journal of Education 
Research, 4(3), 1014-1020. https://doi.org/10.37985/jer.v4i3.211 

Soleha, R. S., Enawar, E., Fadhillah, D., & Sumiyani, S. (2022). Analisis kesulitan membaca 
permulaan pada siswa kelas II sekolah dasar. Berajah Journal, 2(1), 58-62. 
https://ojs.berajah.com/index.php/go/article/view/50 

Sukerti, N. K., & Pudjawan, K. (2020). The Positive Effect of Scramble Learning Model 
Assisted by Picture Cards on Students’ Learning Outcomes. International Journal of 
Elementary Education, 4(4), 481-487. https://doi.org/10.23887/ijee.v4i4.27216 

Sukma, E., Ramadhan, S., Aldiyah, M. P., & Sihes, A. J. (2023). Challenges in Implementing 
Indonesian Language Teaching Materials in Elementary Schools. International 
Electronic Journal of Elementary Education, 16(2), 225-237. 
https://eric.ed.gov/?id=EJ1414903 

Susilawati, N., Ason, A., & Peterianus, S. (2024). Peran Guru Dalam Mengatasi 
Permasalahan Membaca Permulaan Siswa Kelas II SD Negeri 12 Bemban 
Pangersit. Jurnal Pendidikan Dasar, 12(1), 146-151. 
https://doi.org/10.46368/jpd.v12i1.2311 

Talia, N., & Airlanda, G. S. (2025). The Effectiveness of Problem-Based Learning and 
Scramble Models in Enhancing Critical Thinking Skills of Fifth Grade Elementary 
School Students in Integrated Science and Social Studies. Journal of Innovation and 



                      Volume 5, No 1, 2025, pp 169 - 183
 

 

183

Research in Primary Education, 4(3), 557-564. 
https://doi.org/10.56916/jirpe.v4i3.1404 

Usman, R. (2021). Peningkatan Kemampuan Menyusun Kata Menjadi Kalimat Berdasarkan 
Kegiatan Siang Hari Dengan Menggunakan Media Gambar Kartu Kata Pada Siswa 
Kelas Ic Sd Negeri 10 Kecamatan Pinggir Kabupaten Bengkalis. JURNAL PAJAR 
(Pendidikan Dan Pengajaran), 5(1), 227–234. 
https://doi.org/10.33578/pjr.v5i1.8227 

Utsman, N., Hayyun, M., & Parliana, N. (2025). Penerapan Metode Discovery Learning 
Untuk Meningkatkan Kemampuan Membaca Permulaan Siswa Kelas 1 Sd Negeri 
Rengas. SEMNASFIP, 2(2), 2803-2811. 
https://jurnal.umj.ac.id/index.php/SEMNASFIP/article/view/28084 

Wibowo, S. E., Saptono, B., Hastomo, A., & Ardiansyah, A. R. (2023). The Challenges of 
Implementing the Independent Curriculum in Indonesian Language Learning in 
Elementary School High Classes. Jurnal Ilmiah Sekolah Dasar, 7(3), 536-545. 
https://doi.org/10.23887/jisd.v7i3.59167 

Yuliana, Y., & Nurhayati, E. (2025). The Effect of Scramble Learning Model on Student 
Learning Outcomes. JLER (Journal of Language Education Research), 8(2), 68-81. 
https://doi.org/10.22460/jler.v8i2.25637 

 


