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 The goal of this study was to see if using sequence graphics when writing 
procedural text improves writing skills. As a result, a quasi-experimental 
approach was used in this study. In both the pre-test and post-test, data on the 
students' writing abilities were gathered using the interview method. After 
gathering the data, descriptive analysis was used to examine it. The study 
included 13 students from IAI As'adiyah Sengkang, Indonesia, who were in 
their fifth semester of English education. Cluster random sampling was used 
to gather them. To measure the progress of the sequence picture technique, the 
researcher conducted a t-test study. The study findings revealed that there was 
no statistically significant difference between the pretest and posttest. The t-
test value (0.11) was found to be greater than the level of significance α (0.05) 
and degree of freedom (df) = 41. The researcher finds that employing the 
sequence pictures technique does not significantly improve students' writing 
skills in procedural text based on the findings and discussion of the study. 
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1. INTRODUCTION 

From junior high school through university, English is taught as a foreign language 
in Indonesia (Mistar, 2005; Mattarima & Hamdan, 2011; Alwasilah, 2013). The four abilities 
of hearing, speaking, reading, and writing are taught in English classes so that students can 
master them. These four abilities can be divided into two groups: receptive and productive 
abilities. Receptive skills include listening and reading, whereas productive skills include 
talking and writing (Golkova & Hubackova, 2014; Miralpeix & Muñoz, 2018). According 
to Jacobs (2014); Walton (2015); McLeod (2018), humans use language in four ways: 
reading, writing, speaking and listening. These are frequently classified into two categories. 
Reading and listening are examples of receptive abilities, which involve extracting meaning 
from the speech. Speaking and writing are examples of productive skills, which require 
students to produce language on their own. 

Writing is the hardest of the four skills to learn and master, because it is an active or 
productive skill, and students learning writing must learn how to uncover and express ideas 
in writing (Sternglass, 2017; Kumala et al., 2017; Andersen et al., 2018). According to 
Renandya & Widodo (2016), writing is without a doubt the most challenging skill for L2 
learners to master. The challenge is not only in creating and organizing ideas but also in 
converting them into readable prose. In agreement with this concept. Moreover, Weigle 
(2007); Brown et al. (2014) claimed that "we fully comprehend the difficulty of learning to 
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write "good" in any language, including our own." In industrialized countries, every 
educated child learns the fundamentals of writing in his or her native language, but only a 
small percentage learn to express themselves properly with a logical, well-formed 
organization that achieves a specific goal. Additionally, Warschauer & Grimes (2008); 
Taylor (2009) backed up their claim by stating that writing is a challenging endeavor for 
most people when they are trying to incorporate new ideas and perspectives into their 
language. 

Students are supposed to be able to create a solid text with good content and 
consistency, but they are unable to do so. Students are at a loss for what to write about. In 
other words, when requested to produce a text, such as a narrative text, they have a blank 
mind. As a result, some form of medium is required to bring their thoughts to life. In the 
teaching-learning process, media plays a significant role (Buckingham, 2007; Asemota, 
2015; Syakur, 2020; Loi et al., 2020). By utilizing media, a student may be able to 
comprehend what a teacher is attempting to convey, and teachers may find it simpler to 
impart their expertise to their students (Dawes, 2012; Octaberlina & Muslimin, 2020; Siregar 
et al., 2021). As a result, the assistance or media should be considered. 

Moreover, film, television, radio, audio recordings, pictures, projected visuals, 
written materials, and the like, according to Monaco & Lindroth (2000); Nicolaou et al. 
(2019), are media of communication. When they are utilized to convey messages with an 
instructional goal, they are classified as instructional media. Furthermore, he stated that the 
utility of media as an instructional tool, not only provides the essential tangible experience 
but is also a major justification for adopting instructional media (Thornton & Houser, 2005; 
Smaldino et al., 2008; Abrahim et al., 2019). A sequence picture is one of the numerous 
media. 

In this regard, the researcher would like to do research on creating procedural text 
using sequence visuals as a medium of instruction. The sequences picture appeared to 
facilitate discourse performance because all respondents created more transitional signals in 
reaction to them than in response to a single picture (Duong & Ska, 2001; Duong et al., 
2005). 

 
Literature Review 

Writing is an English language skill that requires students to express and develop 
their own thoughts in writing (Sadiku, 2015). Furthermore, many students are stumped as to 
how to start writing a paragraph or how to develop a specific text type (Toba & Noor, 2019; 
Simanjorang & Pulungan, 2021; Bulqiyah et al., 2021). Moreover, even for specialists, it 
might be tough to write well. Students must be able to express their ideas in writing as part 
of their writing skills. It does not pique the students' curiosity. They are unable to write 
because they lack inspiration and ideas. When kids write something while collecting 
information such as facts and concepts, they discover something new. They're well aware 
that as they write, they'll be making important findings. 

Students, on the other hand, frequently encounter difficulties when they begin writing 
(Hyland, 2008; Sadiku, 2015; Fareed et al., 2016). Many students understand that if they can 
only get started and keep going, they will be able to solve challenges. They use a variety of 
techniques to keep the writing flowing, especially during the early stages of drafting, when 
all students revise their initial manuscripts. When students rewrite their work, they have had 
time to reflect on their draft and may have received feedback from others and are ready to 
revise. Clouse & Clouse (2013) advises that when revising a piece of writing, we should 
keep in mind that we are actually rewriting it. Drafts are worked on and reworked by 
experienced writers multiple times. With each edit, you demonstrate that you are a skilled 
writer. 
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It's similar to talking with someone when we write down an idea (the audience). 

Through written communication, we use our minds to communicate with others. Teachers 
should, for example, call on different types of communicative criteria, the ideas of product 
and process, and the function of formal language practice to assess how other abilities are 
(Donough & Shaw, 2003; Pardiyono, 2007). The importance of pronunciation instruction in 
the acquisition of greater writing skills cannot be overstated.  

Moreover, "errors" in speech are linked to "errors" in writing (Sörqvist et al., 2012; 
Daigle et al., 2016). There is a close association between verbal and written communication," 
according to Dallimore et al. (2008); Loureiro et al. (2020), who found this research. It 
implies that the teacher must incorporate the concepts of product and process into writing 
exercises when teaching writing abilities. Many new insights about language and learning 
have been gained through writing. 

Furthermore, a procedural text is one in which the author outlines how something is 
performed by a series of acts or steps (Firkins et al., 2007; Nasution, 2019). Moreover, a 
procedural text is a text that has four parts: objective, material, method, and reorientation, in 
which the writer outlines how something is done through a series of activities or stages. The 
purpose is to explain how something is done. The content focuses on the information 
required in the case at hand. Some texts may not necessitate the use of materials. The method 
refers to a set of processes that must be followed in order to attain a specific goal. 

Pictures are not merely an element of the approach; they are an integral part of the 
whole experience since they represent places, objects, and people (Lavrenko et al., 2003; 
Louie & Sierschynski, 2015; Downs & Stea, 2017). It indicates that visuals can aid learners 
in comprehending the meaning of a word by representing the meaning of the word. 
Additionally, visuals will vividly bring the outside world inside the classroom (George, 
2002; Bajrami & Ismaili, 2016). As a result, a picture is a great resource because it provides: 
a shared classroom experience, a requirement for common language forms in the classroom, 
a range of activities, and a point of interest for students. 

Students will be focused and interested in writing utilizing graphics, according to the 
notion. Students use their imaginations to interpret the image they see (Murray, 2013). As a 
result, it has the potential to influence students' writing abilities since they compose several 
words based on the image and their imagination. 

According to the preceding description, sequence pictures are one of the media in a 
study that can be utilized to assist the teacher in conveying material to the students. The 
purpose of this medium is to encourage student participation in the learning process. It is 
necessary to make the learning process more appealing so that the student can take the 
material more easily. In the teaching and learning process, media serves as a bridge between 
the teacher and the student. Sequence pictures, as one of the media in the learning process, 
are also designed to improve students' motivation in their studies. If properly placed, 
sequence pictures are art that is used to draw immovable goods. 
 
2. METHOD 

This study used quantitative with experimental methods. The researcher utilized a 
quasi-experimental method to examine if sequence visuals may improve students' ability to 
write the procedural language. 

The research variables included independent and dependent variables: 
1. The sequence photos were the first independent variable. A succession of 
photographs dealing with a single subject is known as a sequence picture. It could 
tell a story, depict a scene, disclose a character, or demonstrate how to do something. 
This picture series consists of 4-5 images. 
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2. The capacity of students to write procedural text was a dependent variable. Writing 
is the process of expressing someone's concept or idea through a set of symbols in a 
readable format. 

 
3. RESULTS AND DISCUSSION  

1. The Distribution of Frequency and Percentage Score 
The maximum score in the experimental group is 86, and the minimum score 

is 32, according to data analysis of the students' pre-test of writing ability. Aside 
from that, the maximum and minimum scores in the post-test are 81 and 40, 
respectively. The maximum score is 91 and the minimum score is 34 in the control 
group's pre-test, while the maximum score is 89 and the minimum score is 37 in the 
post-test. 

The outcome of both the experimental and control groups. One student (5.3 
percent) received a "very good" rating on the pretest. However, none of the students 
(0%) received the highest classification on the posttest. One student (5.3%) received 
a "good" classification on the pretest, while three students (15.8%) received it on 
the posttest. Then, in the pretest, one student (5.3 percent) received "fair" 
categorization, and in the posttest, two students (10.5 percent) received it. 2 students 
(10.5 percent) received the "bad" categorization on the pretest, while 8 students 
(52.7 percent) received it on the posttest. The last classification, "extremely poor," 
was received by 9 students (73.6%) in the pretest and 2 students (21.0%) in the 
posttest. The showed the movement of students' scores in the experimental class. 

The students' grades improved in the control group. One student (4.2 percent) 
receives "very good" on the pretest, while two students (8.3%) receive this rating 
on the posttest. None of the students (0%) received the "good" categorization in the 
pretest, and none of the students (0%) received it in the post-test. Then, in the 
pretest, two students (8.3%) received "fair" categorization, and four students 
(37.5%) received it in the posttest. Six students (25.0 percent) received the "bad" 
categorization on the pretest, while five students (45.9%) received it on the post-
test. In the pretest, 6 students (62.5%) received the "extremely poor" classification, 
which decreased to 2 students (8.3%) in the posttest. 

 
2. The Mean Score and Standard Deviation 

The mean score and standard deviation of both the control and experimental 
classes in the pretest and posttest in writing ability were calculated based on the 
results of data analysis. In the pretest, the mean score for the experimental class was 
42.78, with a standard deviation of 15.8. The mean score in the posttest is 51.15, 
with a standard deviation of 13.7. In the pretest, the mean score for the control group 
was 43.41, with a standard deviation of 14.1 points. The mean score in the posttest 
is 57.75, with a standard deviation of 13.2. 

 
3. T-test Value and T-table 

For level significance (α) = 0.05 and degree of freedom (df) = 41, based on 
the results of data analysis. In the pretest, the t-test result was 0.89. The t-test value 
is higher than the t-table value (0.89 > 0.05), indicating that the t-test value is greater 
than the t-table value. There is no significant difference in pretest mean scores 
between the control and experimental groups, according to the results. The t-test 
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value is 0.11 after the post-test. The difference in mean pretest scores between the 
control and experimental groups is not significant. 

The t-test value in the posttest is 0.11. The t-test value is higher than the t-test 
value (0.11 > 0.05), indicating that the t-test value is higher than the t-test value. 
This means that there is no difference in mean post-test scores between the 
experimental and control groups. It also implies that the null hypothesis (H0) is true 
and the alternative hypothesis (H1) is false. 

The data analysis interpretation related to the students' writing abilities and 
sequence pictures is shown in the discussion section. This section discusses how 
the findings are to be interpreted. According to the data acquired through the writing 
test, the student's ability to write procedural text has not improved. The T-test result 
of the students' pretest and posttest from five writing components suggested it. 
These findings contrast slightly with the results of previous studies which found 
that using serial images could improve students' ability in writing procedural texts 
(Wiratmajaya et al., 2015; Gendroyono, 2021; Hamzah et al., 2022). 

Moreover, the interview results revealed that some students in both the 
experimental and control classes of IAI As'adiyah Sengkang, Indonesia's fifth-
semester English education students lack fundamental English understanding 
because they were never taught English in elementary school. As a result of the 
student's answers in the pretest and posttest, he or she is classified as poor. 

As a result of the data analysis and discussion, it appears that the pre-test and 
post-test scores of IAI As'adiyah Sengkang, Indonesia students are not significantly 
different. As a result, it is concluded that using the sequence pictures technique does 
not significantly improve students' procedural text-based writing skills. 

The achievement of prior investigations are diverse, which has implications 
for the findings of this study. As a result, more research is needed to show that 
sequence pictures improve students' procedural text-based writing skills. So that it 
can be used as a learning tool and is consistent with existing theories. 

 
4. CONCLUSION 

The writer finds that the usage of sequence pictures does not considerably increase 
students' writing skills from IAI As'adiyah Sengkang, Indonesia, based on the results of the 
data analysis and discussion of the findings. The students' post-test result (51.1) is higher 
than the mean score of the pre-tests (42.7), and the t-test value is higher than the t-table (0.11 
> 0.05). The usage of sequence pictures does not appear to increase students' ability to write 
procedure text. 

As a suggestion, the diversity of previous studies' findings suggests that more 
research on sequence pictures is needed with a broader scope, so that the findings can be 
reconciled with the existing theory that sequence pictures can improve students' writing 
skills, particularly in the field of English language education. 
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