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 The focus of this research was to use the reciprocal teaching strategy to 
increase prospective teachers reading comprehension in the sixth semester of 
English education at IAI As'adiyah Sengkang. A pre-experimental approach 
with pretest and posttest design was used by the researcher. Using the cluster 
random sampling technique, a total of 13 people were included in the sample. 
This study used a 20-item multiple-choice reading test as the research tool. 
Pre-test and post-test data were obtained. The data analysis revealed that the 
mean score of prospective teachers pre-tests was 59, 29 and the mean score of 
prospective teachers post-tests was 77,62. It was discovered that after 
undergoing reciprocal teaching strategy treatment, the prospective teachers 
reading comprehension improved (α < 0.05). The researcher found that a 
reciprocal teaching strategy was appropriate in teaching reading 
comprehension at IAI As'adiyah Sengkang's sixth semester of English 
education based on the results of data analysis. Reciprocal teaching strategy 
can be used as an alternative strategy in the teaching and learning process by 
English teachers and other scholars. 
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1. INTRODUCTION 

Listening, speaking, writing, and reading are the four skills that should be prioritized 
when learning the English language (Richards, 2008; Khamkhien, 2010; Sadiku, 2015; Liu 
et al., 2016; Piniel & Albert, 2018; Burns & Siegel, 2018; Cho & Krashen, 2019). Those are 
crucial for English learners, but it's vital to learn more about them. Reading comprehension 
is one of the four language skills with the goal of pupils not only reading a range of texts 
independently but also reading with comprehension in order to extract and process 
information quickly (Gately, 2008; Lipka & Siegel, 2012; Wexler et al., 2018). 

Reading is the simplest and cheapest approach to obtain knowledge (Atayeve et al., 
2019; Rosnaeni et al., 2020), as it can assist in understanding basic information to more 
sophisticated information. Furthermore, the ability to grasp what they have read is the most 
vital quality that readers should possess. Reading is a crucial aspect of learning English 
(Orland, 2001; Moghadam et al., 2012; Guan et al., 2018; Rastle, 2019; Brevik, 2019), 
despite the fact that there are other English abilities that are examined. It may be observed 
in the final exam, which is almost entirely based on reading skills. Another aspect of this 
research is reciprocal teaching. 

Reciprocal teaching is a teaching method that focuses on improving text 
comprehension. Reciprocal teaching is a scaffolded discussion technique founded on four 
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strategies that readers use to grasp text: predicting, questioning, clarifying, and summarizing 
(Yang, 2010; Ahmadi & Gilakjani, 2012; Oczkus, 2018). Moreover, reciprocal teaching 
strategy is a strategy for understanding a text that involves the teacher and students working 
together to develop their interpretations of the text utilizing four strategies. 

The reciprocal teaching strategy is an excellent way to teach children how to deduce 
significant ideas from reading while also reviewing vocabulary, developing ideas, and 
summarizing data. Furthermore, it was shown that reciprocal teaching improved students' 
reading comprehension (Spörer et al., 2009; Okkinga et al., 2018). Reciprocal technique was 
used to teach pupils how to read the narrative text and improve their comprehension. It also 
showed that learners who employed the reciprocal teaching technique scored higher on 
reading comprehension than those who did not.. 

 
Literature Review 

Reciprocal teaching is an instructional strategy to help students improve their reading 
comprehension skills (Spörer et al., 2009; Yang, 2010). Teachers often use reciprocal 
teaching as a pre-set collection of processes without understanding why the strategies are 
beneficial. 

Moreover, reciprocal teaching is a strategy that can be utilized in the classroom to 
help students have a better comprehension of the class topic. Reciprocal teaching is a method 
of instruction in which students learn by sharing in the construction of meaning amongst 
themselves and with the instructor (Okkinga et al., 2018). 

According to those definitions, reciprocal teaching is a model or strategy for teaching 
reading comprehension that allows students to exchange their experiences and ideas about 
the material they've read. In this sub-chapter, the Components of Reciprocal Teaching, Using 
Reciprocal Teaching, Strategies of reciprocal teaching, and Purpose reciprocal teaching will 
be examined in relation to reciprocal teaching. 

Reciprocal teaching is a guided reading comprehension technique that enables 
students to practice the abilities that effective readers and learners do without thinking about 
it (Soonthornmanee, 2002; Myers, 2005; Alfassi et al., 2009; Stricklin, 2011; Hashey & 
Connors, 2013), including (summarize, question, clarify, and predict to respond to what they 
are reading). Reciprocal teaching consists of four essential components: Predicting: Readers 
predict what will happen next or what they will learn based on their prior knowledge and 
hints from the visual of text. Questioning: The query terms who, what, why, when, where, 
how, and what if are used by readers to develop the main concept and inference questions. 
Clarifying: Readers recognize difficult or perplexing words, phrases, or ideas. As kids read, 
they learn how to use fix-up tactics to overcome difficulties. Readers develop an overall 
meaning of a text selection by offering a clear, short summary of what they've read. 
 
2. METHOD 

This study used a pre-experimental approach with a one-group pretest-posttest design 
(Moleong, 2014). Its goal was to use the reciprocal teaching strategy to increase prospective 
teachers reading comprehension. 

The research instrument in this study is a reading comprehension text with multiple-
choice questions. The material has 20 questions divided into five sections. This test consists 
of ten literal question items (1, 2, 5, 6, 8, 9, 11, 14, 15, 17) and ten inferential question items 
(3, 4, 7, 10, 12, 13, 16, 18, 19, 20). This instrument is used for pre-test and post-test on the 
topic of recount Text. 

. 
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3. RESULTS AND DISCUSSION  

The major instrument in this study was the data acquired from students' pre-test and 
post-tests. The pre-test and post-test were given before the treatment was provided, and the 
post-test was given after the treatment had been given. The pre-test and post-test scores of 
13 students were used to conduct this study. 

The pre-test and post-test distribution and percentage score of prospective teachers 
reading comprehension revealed that no prospective teachers received a very good score, 2 
(15,8%) prospective teachers received a good score, 5 (30,5%) prospective teachers received 
a fair score, 5 (30,5%) prospective teachers received a poor score, and 1 (7,9%) prospective 
teachers received a very poor score. In the post-test, however, 2 (7%) prospective teachers 
received a very good score, 7 (80,6%) prospective teachers received an excellent score, 3 
(8%) prospective teachers received a fair score, 1 (4,6%) prospective teachers had a poor 
score, and no student received a very poor score. 

Percentage and frequency the category of prospective teachers pre-test and post-test 
scores in literal comprehension is described by the distribution of their pre-test and post-test 
scores. There were 1 (19%) prospective teachers in the very low score category, 5 (42.85%) 
prospective teachers in the poor score category, 1 (19%) prospective teachers in the fair score 
category, 3 (9.52%) prospective teachers in the good score category, and 3 (9.52%) 
prospective teachers in the very good category in the pre-test. 

In the post-test, however, there were no prospective teachers in the very poor score 
category, 3 (19.04%) in the poor score category, 6 (66.66%) in the fair score category, and 
2 (14.28%) in the good score category, which was the same as the very good score category. 

The findings of the analysis' group statistic computation using SPSS 24. The mean 
pre-test score was 59.28, which was considered fair with a standard deviation of 14.16 and 
a standard error mean of 3.09, whereas the mean post-test score was 77.61, which was 
considered good with a standard deviation of 10.79 and a standard error mean of 2.35. 

Reciprocal teaching is a method of learning in which you teach your friends. In this 
method, pupils take on the role of teacher to teach their peers in lieu of the teacher. Reverse 
learning, sometimes known as "reciprocal teaching," is a teaching method that allows 
students to learn autonomously, creatively, and more actively. Students are given the 
opportunity to study the content first, and then they are asked to re-explain what they have 
learned to other students. The teacher's role is limited to that of a facilitator and guide in 
learning, i.e., straightening out or explaining the information that students cannot answer on 
their own. 

According to the findings, using the reciprocal teaching strategy can help prospective 
teachers enhance their reading comprehension. The reciprocal teaching strategy allowed all 
students (prospective teachers) to participate actively in the learning process while practicing 
reading comprehension. As a result, all pupils were given the opportunity to acquire and 
practice their reading comprehension, came to the same conclusion by (Spörer et al., 2009; 
Yang, 2010; Choo et al., 2011; Komariah et al., 2015; Navaie, 2018; Chang & Lan, 2021; 
sari, 2021). 

 
4. CONCLUSION 

The usage of reciprocal teaching strategy can help prospective teachers understand 
the text by expanding their past knowledge. It has the potential to enhance students' 
(prospective teachers) past knowledge. It allows all students (prospective teachers) to 
participate in the learning process by practicing reading comprehension, and it also 
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encourages students to participate in the reading activity by allowing them to collaborate 
with their peers. 

According to the statistical calculations used to analyze the research findings, it can 
be concluded that the reciprocal teaching strategy can improve students' reading 
comprehension, including literal and inferential comprehension, at IAI as'adiyah Sengkang's 
sixth semester of English education, and that the improvement in literal mean score from 
pre-test to post-test. 

As suggestion, reciprocal teaching strategy can be used as an alternative strategy in 
the teaching and learning process by English teachers and other scholars, especially 
lecturers. 
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